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Abstract: Within the R + D + I project “Study of the educational response to students with Specific
Need of Educational Support hereinafter (SEN) associated with disability”, one of the areas analyzed
covers extracurricular and complementary activities and if these meet the needs of students with
specific educational support needs. Our objective in this research is to describe and analyze the
inclusion of students with SEN associated with disability in the development of extracurricular
activities. A total of 1496 teachers from Spain participated in this study, answering a questionnaire
prepared ad hoc. The independent variables in the study were sex, type of center (rural or urban)
and ownership (public or private). The results showed that the teachers consider that most of the
centers allow the participation in extracurricular activities of the students with SEN; in parallel, it
was discovered that these centers are not fully equipped to serve students with SEN.
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1. Introduction

The educational activities offered and planned within a school center have the purpose
of achieving optimal development in the students’ abilities. Although it is true that most of
the proposals are carried out inside the classroom, sometimes this may not be sufficient
to ensure meaningful learning; therefore, due to this demand and in the aforementioned
premises, activities different from the ordinary ones take place. This difference is mainly
related to the moment in which they are developed, as well as the spaces and resources used,
whether material or human, to undertake them. We can differentiate between two types
of activities: complementary activities and extracurricular activities. In turn, additional
fundamental characteristics of this type of activities are planning, organization, execution
and development since both the means and the resources will be extraordinary.

However, these types of activities are not exempt from regulation, whether at national
or regional level, as the adequacy of the activities to meet their proposed purposes, as well
as control and safety standards, must be guaranteed at all times.

In short, we are talking about educational activities that are carried out outside school
hours that, although they are not considered essential for training, make it easier to complete
it. It is necessary to take into account some characteristics that define these activities: their
voluntary nature, exemption from the process of evaluating different curricular areas
or subjects, non-discriminative and non-lucrative character and inclusion in the center’s
annual education program. We are, therefore, talking about unstructured activities in which,
based on active participation, intrinsic motivation is encouraged to allow the student to
develop a certain level of self-control [1].

Socially, extracurricular activities are considered to be those that meet the aforemen-
tioned requirements and are carried out both inside and outside the school institution.
However, it should be noted that this research will focus on analyzing, both in terms of the
theoretical framework and the results, the educational support provided by schools and
carried out within their facilities.
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At the same time, different studies have highlighted the importance of extracurric-
ular activities, associating an adequate performance of the activity with an increase in
interpersonal skills, as well as students’ aspirations and level of attention [2], academic
motivation [3], critical thinking, personal and social maturity [4], quality of life and the
center’s openness to the community [5], and academic performance [6] and its contribution
to the development of emotional intelligence [7]. Likewise, continuous socioeconomic de-
mands make the reconciliation of family and work an almost impossible task [8] and have
led in recent years to an exponential growth in participation in extracurricular activities [9].
Therefore, these activities are ideal tools for making the school day compatible with the
working day of families and, at the same time, guaranteeing an important complement to
training and a beneficial option for the use of free time.

However, making a wide range of extracurricular activities available to students is
no guarantee of success in the development of these factors; however, it is necessary to
take into account the different motivations that lead students to participate in them. In
general, when talking about motivation related to undertaking an activity or challenge, two
typologies are established: intrinsic and extrinsic motivations. The first type of motivation
is born within the student’s own being, i.e., because they like that sport, because they want
to improve in some aspect of a certain subject, because they find it fun, etc. [10]. The second
type of motivation is caused by the reactions of others with respect to those activities. Many
students sign up for classes due to social pressure from their group of friends or because
of the “fashion or trend” in different areas; an example of the first option can be dance
activities, typical of music education, in which groups of friends attend together, while
examples of “fashionable” extracurricular activities can include robotics or chess [11].

With the aim of facilitating the participation of the different sectors of the educational
community in the selection, organization, development and evaluation of extracurricular
activities, these activities can be planned and developed by different educational agents:
personnel assigned to the center, administrations or public entities, private non-profit
entities and/or institutions or associations. All educational agents responsible for the
design and development of such activities should strive to move towards the inclusion of
all students.

Extracurricular activities and students with specific educational support needs (SEN)
associated with disabilities.

In the case of students with SEN associated with disability, studies show the existence
of environmental, material and attitudinal barriers in the centers that reduce and impair
access to and participation in extracurricular activities [12,13]. King et al. [14] establish a
multidimensional model that includes eleven factors related to the community environment,
the family and the child, which act as determinants of a child’s participation in leisure
and recreational activities. In relation to the community environment, three major factors
relevant to participation stand out:

a. The supportive physical and institutional environment. This refers to the absence of
economic constraints, policy obstacles, or physical barriers in the community and the
presence of conveniently located accessible facilities, as well as positive community
attitudes regarding inclusion.

b. Presence of supportive relationships for the child. Refers to social relationships with
others that help the child participate in daily activities.

c. Presence of supportive relationships for parents. Refers to parents’ perceptions of
informal social support (from friends, relatives, neighbors, etc.) and formal social
support (specialized emotional support services, information services, etc.).

In relation to the family, three factors relevant to participation stand out:

a. Absence of economic and time impacts on the family. This refers to the economic
impact of caring for a child with a disability on the day-to-day life of the family.

b. Demographic variables of family support. Refers to parents’ educational level,
employment and family income.
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c. Supportive family environment. Refers to the physical, mental and social well-being
of the parents, the impact of caring for a child with a disability on the family’s social
functioning and how the family functions as a unit, e.g., family preference for recreation.
Refers to parents’ preferences for participating in certain activities as a family unit.

Finally, in relation to the child, 4 factors stand out:

a. Child’s self-perception of their academic and sports competence. Refers to the child’s
perception of their academic competence, their sports competence and the degree of
social acceptance.

b. Child’s physical, cognitive and communicative functions. Refers to the child’s ability
in all aspects of physical, cognitive, and communicative well-being (i.e., physical
function, general health, cognitive function and expressive and receptive language).

c. Emotional, behavioral and social functioning of the child. Refers to the child’s
emotional, behavioral and social functioning.

d. Child’s activity preferences. Refers to the child’s affinity for specific types of formal
and informal activities.

Faced with this reality, it is essential to promote the attendance and optimal perfor-
mance of all students regardless of personal characteristics and environmental and family
variables present in the environment of each one; individualized support that favors access
and availability of all existing resources and opportunities in the immediate environment
should also be provided [5]. The aim is to increase the availability of extracurricular
activities that allow the access and participation of a greater number of diverse students.

In general, educational administrations usually direct economic support to these
activities and, more specifically, to programs that pursue:

a. The development of communicative and cognitive skills. Prioritizing those involving
the use of augmentative and alternative communication systems, technical aids for
communication, etc.

b. Support and reinforcement aimed at the consolidation of basic learning in the differ-
ent educational stages.

c. Development of personal skills, autonomy, hygiene and basic care. Training programs
in the learning of basic tasks, chaining of activities, autonomy in the development of
skills for different professional profiles, which make labor insertion possible.

d. Programs that familiarize the students with the use and application of information
and communication technologies.

e. Socio-affective, emotional and artistic development, as well as fostering creativity
and motivation.

f. Development of artistic and sports skills.
g. Programs to promote equality between men and women in the educational environment.

2. Materials and Methods
2.1. Problems and Objetives

Once the object of study was theoretically introduced, we raised a series of questions
that we considered unresolved: do these extracurricular and complementary activities
really respond to the needs of students with SEN associated with disabilities?; do they
facilitate their human development in all areas?; are they designed with these students in
mind?; are the spaces and resources adequate?; are there any questions about music?

In short, our objective in this research was to describe and analyze the inclusion of
students with SEN associated with disability in the development of extracurricular activities.

The specific objectives pursued were: (a) to know the adequacy of the proposed
extracurricular activities to the needs of students with SEN associated with disability; (b) to
identify the level of participation of students with SEN associated with disability in the
activities; and (c) to verify whether the spaces and resources for these activities meet the
necessary requirements for their development.
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It was also noted that this work was part of a broader research developed by the
research group HUM782 Diversity, Disability and Special Educational Needs of the Uni-
versity of Almeria in the framework of the R&D project: “Evaluation of the response to
students with Specific Educational Support Needs associated with disability in compulsory
education: Current situation and proposal for improvement” (EDU2016-75574-P).

2.2. Method and Materials

To respond to the objectives of the study, a non-experimental quantitative methodolog-
ical design was used. This methodology was chosen because it was the most appropriate
way to respond to the research objectives set out, since it was intended to provide evidence
regarding the proposed lines of research [15,16]; a non-experimental methodology was cho-
sen since the study variables could not be deliberately manipulated [15]. The dimensions
referred to the proposed extracurricular activities and the perceptions that teachers have
regarding the participation of students with SEN associated with disability were observed
and analyzed.

The research technique used was a questionnaire survey.
The questionnaire was designed ad hoc within the framework of the R&D project

EDU2016-75574-P. The technical characteristics of this questionnaire (Validity and Reliabil-
ity) were found in the article “Construction of the questionnaire to evaluate the educational
response in compulsory education to students with SEN associated with disability” [17].
Several general aspects are highlighted below:

- Likert format with five response options, where 1 is not at all/never/not at all and 5
is completely/always/important.

- Analysis blocks.

Organizational and curricular aspects
Teachers and resources
Inclusive culture
We visited the block used by teachers and resources to collect the questions used in

the research questionnaire.
The reliability study of the questionnaire yielded the following data: Cronbach’s alpha

was 0.962 and the number of elements was 58.
Likewise, taking as a reference the confirmatory factor analysis carried out by means

of structural equations [18], it was specified that we include nine elements that support the
theoretical structure of the design. The items selected for this study make up the below factors:

- Spaces and resources for attention to diversity (Factor 4; Table 1).
- Extracurricular and complementary activities (Factor 6; Table 2).

Table 1. Space and resources factor for the attention to diversity.

Items Cronbach’s Alpha

30. Classrooms and facilities for students with disabilities are
adequately adapted. 0.832

32. The spatial organization of the center makes it possible to meet the
needs of students with disabilities. 0.814

29. The classrooms and facilities used to attend to students with disabilities
are conveniently located in the center. 0.794

31. The classrooms where the persons responsible for support work have
sufficient resources. 0.691

28. The didactic resources used are adapted to the needs of students with
special educational needs. 0.476
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Table 2. Extracurricular and complementary activities factor.

Items Cronbach’s Alpha

34. The activities (complementary and/or extracurricular) offered by the
center are adapted to the needs of students with SEN associated

with disabilities.
0.742

35. The center encourages students with SEN associated with disabilities to
participate in the extracurricular and complementary activities proposed 0.736

33. The complementary activities organized by the center allow the
participation of all students equally, including students with SEN

associated with disabilities.
0.729

36. How would you rate the participation of students with SEN associated
with disabilities in the extracurricular activities proposed by the center? 0.724

For the questions selected for this study, a reliability index α = 0.878 was obtained
(Tables 3 and 4).

Table 3. Reliability statistics elements involved.

Cronbach’s Alpha N◦ of Elements

0.878 9

Table 4. Reliability statistics if the element is removed.

Item Involved Cronbach’s Alpha If
the Item Is Removed

28. The didactic resources used are adapted to the needs of the students
with special educational needs. 0.876

29. The classrooms and facilities used to attend to students with
disabilities are conveniently located in the center. 0.870

30. The classrooms and facilities to attend to students with disabilities
are suitably adapted. 0.862

31. The classrooms where the persons in charge of support work have
sufficient resources. 0.866

32. The spatial organization of the center allows teachers to meet the
needs of students with disabilities. 0.860

33. The complementary activities organized by the center allow the
participation of all students equally, including students with SEN

associated with disability.
0.862

34. The activities (complementary and/or extracurricular) offered by
the center are adapted to the needs of students with SEN associated

with disability.
0.856

35. From the center, students with SEN associated with disability are
encouraged to participate in the extracurricular and complementary

activities proposed.
0.866

36. How would you rate the participation of students with SEN
associated with disabilities in the extracurricular activities proposed by

the center?
0.867

2.3. Information Sources

With respect to the participants in the questionnaire, we started by considering as a
sample the groups or subgroups of the population selected to study a specific phenomenon;
the size of the sample chosen represented an authentic representation of the same, where all
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the subjects of the population had the same opportunity to be included in the sample [19].
The selected sample was not intentional since the general questionnaire was provided to
all teachers in public and private schools through a web link where the instrument was
included. A total of 2396 people responded to the questionnaire. Tables 5–8 describe the
sample that responded to the survey.

Table 5. Distribution of the sample by genre.

Frequency Percentage

Men 864 36
Woman 1532 64

Table 6. Distribution of the sample by age range.

Age Frequency Percentage

15–25 112 4.6
26–35 416 17.3
36–45 732 30.5
46–55 761 31.7
56–65 375 15.6

Table 7. Ownership of the center.

Frequency Percentage

Public 1623 66.7
Subsidized 773 32.3

Table 8. Scope of the center.

Frequency Percentage

Urban 1598 66.7
Rural 798 33.3

For the statistical analysis of the data, the Statistical Package Social Science (SPSS)
program, version 24.0, University of Almeria, Almeria, Spain, for Windows was used
because of its reliability for the analysis of questionnaire data.

3. Discussion of the Results

The discussion of the data will be based on two axes. Firstly, we will deal with the data
as a whole. Secondly, we will try to see the possible differences in the answers obtained
grouped according to independent variables such as: sex, age, ownership of the center,
urban or rural character.

We consider it convenient to make an inference prior to the presentation and discussion
of the data obtained. We start from the perspective that teachers are trained and prepared
to at least identify the conditions of inclusion; however, another question could be their
preparation to address the response. For this reason, the scale was proposed with a
central tendency response (3) which, when chosen by the subject, implies “not knowing”,
“not being sure”, which is also understandable as having insufficient knowledge. This
is significant as we can understand that people can clearly position themselves between
answers 1 and 2 (close to disagreement, little, etc.) and 4 and 5, which are precisely on the
opposite side (agree, very much). Respondents who answer 3 can be placed closer to 1 and
2 than to 4 and 5 (Table 9).

(a) Global data

- Factor 4.
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Table 9. Results on measure: spaces and resources for attention to diversity.

1 2 3 4 5 Media Stand
Deviation

28. The teaching resources used are adapted to suit the
needs of students with special educational needs. 1.7 8.4 31.6 41.9 16.0 3.62 0.910

29. The classrooms and facilities for students with
disabilities are conveniently located in the center. 4.3 16.9 30.8 34.5 12.7 3.35 1.04

30. The classrooms and facilities for students with
disabilities are adequately adapted. 6.2 14.2 34.6 31.8 12.9 3.31 1.06

31. The classrooms where the people are responsible for
support work have sufficient resources. 7.9 19.8 31.9 30.6 9.1 3.13 1.08

32. The spatial organization of the center makes it
possible to meet the needs of students with disabilities. 5.1 14.9 33.8 32.9 12.8 3.34 1.04

Looking at the data referring to factor 4, it can be seen that the mean exceeds the
central tendency (3) but without great clarity. This can be understood as meaning that the
sample is not inclined to strongly agree with the statements of the questions.

Particularly noteworthy are questions 29, 30, 31 and 32, in which the cumulative
percentage of options 1, 2 and 3 exceeds the responses 4 and 5.

Questions 30 and 31 are very direct and ask for information on both the facilities for
attending to students and the spaces in which those responsible for their care work. In
these cases, the central tendency is high; if we combine the data from answers 2 and 3,
we find that the cumulative percentage exceeds 50%. We, therefore, understand that the
available spaces are not adequate either for the students or the teachers.

In the same sense, question 32, which covers the organization of the spaces, offers
information that must be interpreted as not being adequate for the educational response
(accumulated 54% from not agreeing to not knowing).

- Factor 6

In reference to the factor (extracurricular and complementary activities), we start from
the same postulate as previously and maintain the same criterion for identifying response 3
as not knowing how to respond. We also consider options 4 and 5 as not agreeing (Table 10).

Table 10. Results on measure: extracurricular and complementary activities.

1 2 3 4 5 Media Stand
Deviation

33. The activities organized by the center allow the
participation of all students equally, including students

with SEN associated with disabilities.
3.0 11.8 21.8 30.5 32.6 3.78 1.11

34 The activities offered are adapted to the needs of
students with SEN associated with disabilities. 4.2 17.4 26.8 31.6 19.6 3.45 1.11

35. The center encourages students with SEN associated
with disabilities to participate in the extracurricular

activities proposed.
2.6 10.1 18.3 29.6 38.9 3.93 1.10

36. How would you rate the participation of students
with SEN associated with disabilities in extracurricular

activities proposed by the center?
4.4 16.5 27.3 28.3 23.0 3.49 1.14

We can observe how the teachers’ vision is oriented towards favoring the presence
of these students in the aforementioned activities. We note that 63% of teachers state that
the extracurricular activities of the centers allow the participation of all students equally,
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including students with SEN associated with disability; however, we should not disregard
a high percentage of more than 35% who are against this perspective.

This apparent discrepancy becomes more acute in question 36, when evaluating the
participation of students with SEN; here, we see that 48% consider that participation is
not high.

In this group of questions, we can see how the percentage answers 4 and 5 is clearly higher
than the rest of the options (1, 2 and 3). Thus, we can affirm that there is a general commitment
to the participation of students with SEN associated with disability in these activities.

The data show an apparent contradiction since, although the offer, incentive and
adequacy of the activities offered to students is valued as positive, it contrasts with the
opinion that the center does not have adequate resources and spaces for this group.

All this can be seen in question 30, which considers whether the center’s facilities are
adequate for these students; the cumulative percentage of options 1, 2 and 3 amounts to
55%. Thus, following the criteria used it can be considered that they do not agree with the
question. In question 34 on whether the activities are adapted, the cumulative percentage
around answers 4 and 5 is significantly higher. From what we can extract, it is clear that
although the centers are not well adapted, an effort is made to organize the activities so that
they respond to the needs of the students. In general, we see that although the actions of
the educational team in terms of the supply of extracurricular activities are positive, spaces
and resources are not.

From this we can see, we reaffirm the results of a past study [10] that explained how
the figure of the teacher within the educational system is vital to improving educational
inclusion. The teacher’s role is not only as a figure with the ability to transmit knowledge
or guide the learning of students; rather, teachers also offer the hidden curriculum, which
on many occasions guides and marks the personal development of students, since it is
an arduous task for the teacher to transmit the idea of inclusion or respect for differences
when they really have a different or opposite opinion in this regard.

We should not forget the nature of these extracurricular activities since although they
are characterized by their voluntary nature, they are also the tool most commonly used by
families to reconcile the workday with the school day. However, these are not conceived as
trivial activities; rather, extracurricular activities are conceived as a training complement
for students to improve all aspects of their development at multiple levels. At a cognitive
level, students can use the wide range of activities in which to learn a new language, while
office automation knowledge can reinforce those curricular subjects. At the affective level,
the students can share leisure time with other young people who do not belong to their
class group and can develop great bonds of friendship; they can also participate in musical
activities for the enhancement of emotional development. At the psychomotor level, with
the practice of physical-sports activities during the period of development, children and
young people can avoid diseases, such as childhood obesity, and develop healthy habits.
Finally, at the social level children can develop positive values, such as non-discrimination
and respect for differences, companionship, teamwork and equality [20].

(b) Study of the differences in the responses.

The first factor in which we found significant differences refers to the age groups; the
direct ages have been grouped into ranges. We applied ANOVA of one factor, yielding the
data listed below.

As can be seen (Table 11) in items 29, 30, 32 and 36, the differences are significant between
age groups. However, for the rest of the items (28, 31 and 35) there are no differences.

Particularly striking are the differences in questions 29, 32 and 36; Table 12 reviews
the descriptions of these questions according to age.
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Table 11. ANOVA results referring to age ranges.

F Sig.

28. The teaching resources used are adapted to the needs of students with
special educational needs.

Between groups 2.151 0.072
In groups

Total

29. The classrooms and facilities for students with disabilities are conveniently
located in the center.

Between groups 4.596 0.001
In groups

Total

30. The classrooms and facilities for students with disabilities are appropriately
adapted.

Between groups 3.898 0.004
In groups

Total

31. The classrooms where the people responsible for support work have
sufficient resources.

Between groups 0.941 0.439
In groups

Total

32. The spatial organization of the center makes it possible to meet the needs of
students with disabilities.

Between groups 4.611 0.001
In groups

Total

33. The complementary activities organized by the center allow the participation
of all students equally, including students with SEN associated with disabilities.

Between groups 2.671 0.031
In groups

Total

34. The activities (complementary and/or extracurricular) offered by the center
are adapted to the needs of students with SEN associated with disabilities.

Between groups 2.139 0.074
In groups

Total

35. The center encourages students with SEN associated with disabilities to
participate in the extracurricular and complementary activities proposed.

Between groups 0.619 0.649
In groups

Total

36. How would you rate the participation of students with SEN associated with
disability in extracurricular activities proposed by the center?

Between groups 4.742 0.001
In groups

Total

Table 12. Results on age factor measures in groups with significant differences.

Age Sig.

29. Classrooms and facilities
for students with disabilities

are conveniently located in the
center.

15 a 25 4.06
26 a 35 3.36
36 a 45 3.36
46 a 55 3.35
56 a 65 3.14
Total 3.33

32. The spatial organization of
the center makes it possible to

meet the needs of students
with disabilities

15 a 25 3.65
26 a 35 3.45
36 a 45 3.37
46 a 55 3.38
56 a 65 3.13
Total 3.35

36. How would you rate the
participation of students with
SEN associated with disability

in extracurricular activities
proposed by the center?

15 a 25 3.71
26 a 35 3.34
36 a 45 3.64
46 a 55 3.63
56 a 65 3.55
Total 3.57

In question 29, we observe how the mean decreases as the age of the respondents increases.
For these items, the youngest group appears to be the one that considers the answers

to be adequate and that there is a good participation. The oldest group is the most skeptical.
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The second study of differences between groups was carried out with regard to the
ownership of the center (public vs. private subsidized).

For this case, we used Student’s t-tests. The data found indicate a possible greater
sensitivity in the private subsidized centers (Table 13).

Table 13. Comparative averages for public and private subsidized schools.

t Sig.
(Bilateral)

28. The teaching resources used are adapted to the needs of students with special educational needs. 0.129 0.897

29. Classrooms and facilities for students with disabilities are conveniently located in the center. 2.269 0.23

30. The classrooms and facilities for students with disabilities are adequately adapted 2.755 0.006

31. The classrooms where the people responsible for support work have sufficient resources. 3.781 0.000

32. The spatial organization of the center makes it possible to meet the needs of students with disabilities. 4.194 0.000

33. The activities organized by the center allow the participation of all students equally, including students with SEN
associated with disabilities. 6.121 0.000

34 The activities offered are adapted to the needs of students with SEN associated with disabilities. 5.364 0.000

35. The center encourages students with SEN associated with disabilities to participate in the extracurricular activities
proposed. 5.916 0.000

36. How would you rate the participation of students with SEN associated with disabilities in extracurricular activities
proposed by the center? 3.474 0.000

We observe that, except for questions 28 and 29, there is a significant difference in
the means.

Once again, we resort to descriptive statistics to see how the private subsidized centers
show greater significance (Table 14).

Table 14. ANOVA referring to age ranges.

F Sig.

28. The teaching resources used are adapted to the needs of students with special educational needs.
Public 3.62

subsidized 3.63
Total 3.62

29. Classrooms and facilities for students with disabilities are conveniently located in the center.
Public 3.32

Subsidized 3.42
Total 3.35

30. Classrooms and facilities for students with disabilities are appropriately adapted.
Public 3.27

Subsidized 3.40
Total 3.31

31. The classrooms where the people responsible for support work have sufficient resources.
Public 3.08

Subsidized 3.25
Total 3.13

32. The spatial organization of the center makes it possible to meet the needs of students with disabilities.
Public 3.28

Subsidized 3.47
Total 3.34

33. The complementary activities organized by the center allow the participation of all students equally,
including students with SEN associated with disabilities.

Public 3.69
Subsidized 3.98

Total 3.78

34. The activities (complementary and/or extracurricular) offered by the center are adapted to the needs
of students with SEN associated with disabilities.

Public 3.37
Subsidized 3.63

Total 3.45

35. The center encourages students with SEN associated with disabilities to participate in the
extracurricular and complementary activities proposed.

Public 3.83
Subsidized 4.12

Total 3.93

36. How would you rate the participation of students with SEN associated with disability in
extracurricular activities proposed by the center.

Public 3.44
Subsidized 3.61

Total 3.49
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As we pointed out, except for questions 28 and 29, statistical differences between both
types of centers can be seen.

Of particular note is the differences in questions 33, 34 and 35 (0.30) regarding partici-
pation, adaptation and how students with SEN associated with disability are encouraged
to participate.

Finally, it should be noted that for the other independent variables considered (sex,
degree or urban–rural centers), no significant differences were observed between the groups.

4. Conclusions

The issue of extracurricular activities should not be considered as a tangential or
relative aspect given its voluntary nature. On the contrary, it should be placed in the
foreground and as a key element when analyzing the level of inclusion at a center and,
of course, in a group. For this statement, we started by considering that education in
the 6 to 16 years old age group in Spain is compulsory, which is why the centers must
respond to the real and legal needs of children. Therefore, given the inclusive nature of the
different education laws in force, the actions must be framed within the same. However,
extracurricular activities are of a voluntary nature and, thus, would not have the same level
of regulation and commitment, hence the data obtained and their interpretation. Thus,
these activities provide a real marker of the level of inclusive culture and practices.

In response to the objectives set, we found that although the centers encourage and
offer activities to all students, the means and resources are not fully available or appropriate.
This is why we can consider that although the culture and practices of the teaching staff do
aim to promote affective inclusion, it is not always possible for centers to meet this goal
given the means and resources available to them.

Therefore, there is not a high level of participation in the activities; however, according
to the data and the theoretical review carried out, this finding can be explained by the fact
that the great majority of students with disabilities participate in activities organized by the
groups or institutions that group them together, such as associations of people with Down’s
syndrome, cerebral palsy, etc.. At the same time, it can be observed that artistic education,
specifically that related to musical practice, is more developed in specific centers, such
as music schools. All this suggests that collaboration and coordination between specific
spaces where extracurricular activities are carried out and educational centers should be
greater to achieve greater participation and encourage truly inclusive learning practices.
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