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Abstract

Singing is one of the main activities carried out in the field of musical education,
promoting social relations and favouring integration. The song is the main protagonist in
this activity, and its use as a means to promote education in values and interculturality is
becoming increasingly common. Their theme and the contexts they invoke facilitate the
treatment of education for peace, acceptance and respect, coeducation, and cultural
diversity. This article presents a repertoire of songs that are part of the training of
students in the Degrees of Early Childhood and Primary Education at the University of
Almeria (Spain), as well as schools in Almeria that participate in didactic and solidarity
concerts.
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Educa[n]céao intercultural: can¢cdes baseadas em contos

para uma educacéo intercultural

Resumo

O canto é uma das principais atividades desenvolvidas no ambito da educacdo musical,
promovendo relacdes sociais e favorecendo a integracdo. A musica € a principal
protagonista desta atividade e a sua utilizacdo como meio de promover a educacdo em
valores e a interculturalidade é cada vez mais comum. A sua tematica e 0s contextos
gue evocam facilitam o tratamento da educagéo para a paz, o acolhimento, o respeito, a
coeducacdo e a diversidade cultural. Este artigo apresenta um repertorio de cancdes
gue fazem parte da formacédo de alunos de educacéo infantil e priméaria da Universidade
de Almeria (Espanha), bem como de escolas de Almeria e da provincia que participam
de concertos didaticos e solidarios.
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Educa[n]cion intercultural: canciones basadas en cuentos

para una educacion intercultural

Resumen

El canto es una de las principales actividades que se realizan en el ambito de la
educacion musical, fomentandose las relaciones sociales y favoreciéndose la
integracién. La cancion es la principal protagonista en esta actividad y su utilizacién
como medio para potenciar la educacion en valores y la interculturalidad es cada vez
mas habitual. Su temética y los contextos que evocan facilitan el tratamiento de la
educacién para la paz, la aceptaciéon y el respeto, la coeducacién y la diversidad cultural.
En este articulo se presenta un repertorio de canciones que forman parte de la
formacion del alumnado de los grados de educacion infantil y primaria de la Universidad
de Almeria (Espafia) asi como de centros escolares de Almeria y provincia que
participan en conciertos didacticos y solidarios.

Palabras clave
canciones; educacion en valores; emociones; integracién; interculturalidad.

1 Introduction

Interculturality is defined as “[...] the presence and equal interaction of diverse
cultures and the possibility of generating shared cultural expressions through dialogue
and mutual respect” (Unesco, 2005, p. 16). Consequently, understanding interculturality
as a space for encounter and knowledge that favors equality not only between different
ethnic, linguistic, or religious groups, as it has traditionally been understood. A broader
understanding also favors girls and boys, young and old, taking into account different
sexual or gender identities, as well as family diversity and new family models, would be
an important educational factor for an inclusive citizenship.

For this reason, the school must be the space in which socio-emotional skills are
developed that allow for an adequate response to the challenges represented by
interculturality and diversity, using educational skills that promote didactic resources, such
as songs, that favor a broader knowledge of reality and allow make up for inequalities,
strengthening coexistence (Pedrero-Garcia; Moreno-Fernandez; Moreno-Crespo, 2017).

In turn, singing is present in our lives from an early age through the melodies that
are sung to babies in the family environment, being a connection and communication
between mother and child (Morant, 1999). From a cultural standpoint, singing is part of
the basic elements that define cultures, as Kodaly points out: “A profound musical culture

only developed when singing was the basis. The human voice is accessible to everyone
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and, at the same time, constitutes the most perfect and most beautiful instrument and
must be the basis of the musical culture of the masses” (Ordég, 2000, p. 6).

In addition, in the development of these cultures, singing has been used as a
means of expressing feelings, sensations, emotions, and human experiences. In this
sense, Willems (1981, p. 140) even states that “[...] it can be safely said that singing is
the principle and soul of music’. From the point of view of its importance in the
educational field, it is worth highlighting how, through singing, it is possible to develop
skills that are not exclusively musical, related to the field of audio perception (Monks,
2003) or even to the improvement of psychomotor skills (Phillips, 2014).

Normally, in singing, attention is focused on these aspects that we present;
however, there are others linked to education in values that have special relevance in this
activity, especially when carried out in a group. The action of singing requires the
willingness of the participants to demonstrate solidarity, as the final result will be the sum
of the contributions of each of the people involved. This solidarity determines that
teamwork is a basic pillar for their development and, for this to be possible, it is essential
that all singers feel part of the group and, therefore, that everyone feels included in it. It is
difficult to think that it is possible to sing in a group if its members do not accept, respect,
and value each other, as there would be no way to control one's own interpretation and,
above all, the influence of personal emotions in singing. Therefore, when we propose a
singing activity in the classroom, regardless of the level at which it is performed, we are
offering the possibility of improving students' social relationships and promoting solidarity
and integration of all girls and boys, regardless of gender, race, culture, religion, or
socioeconomic status.

This dimension of singing as a means of promoting integration and interculturality
is even more accentuated when a suitable selection that will be part of the repertoire of
our classroom of songs is made. The theme of each song will lead students to all aspects
related to interculturality. In this way, the idea is strengthened that the school develops
values that favor the acceptance and integration of people, making use of the knowledge

of the culture of each society (Bitir; Duran, 2019).
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2 Songs as a means for dealing with intercultural education

In the context of music education, in addition to the importance of children's
songs, it is important to highlight their role in integrating different areas of knowledge,
both in early childhood education and in elementary school (Estévez Vila, 2006; Lopez de
la Calle Sampedro, 2007; Martin Escobar, 2002). Its relevance in children's musical
education has often been pointed out, to the point of being considered by Hemsy de
Gainza (1964, p. 113) as “[...] the most important musical food that the child receives”. Its
repercussion in the educational field is addressed by Bernal Vazquez and Calvo Nifio
(2000, p. 83), who point out its contribution not only to musical learning but also to
learning in other areas of knowledge, as children's songs “[...] is an excellent didactic
resource because it requests the direct and active participation of the child, which makes
it a basic element, both at the level of early childhood musical education and for the
learning and internalization of other areas of the curriculum”.

Its didactic justification should be highlighted by the possibilities it offers in the
field of integral education of children. (Camara lzagirre, 2005; Oriol de Alarcon; Parra,
1979). In this line, the use of songs is promoted as a means for developing other skills,
such as memorizing melodies or texts, while offering an inexhaustible source of
vocabulary and a connection with different subjects in different areas of knowledge
(Pérez Miguel, 2003). In this perspective, Mufioz Mufioz (2003) highlights the song as the
most complete and global context of musical work that is usually used in the classroom
and which is capable of integrating musical and extramusical skills and content.

The use of songs based on stories, poetry, and other literary works makes it easy
for children to approach their first readings, so songs can be used as a means of
encouraging reading in early childhood education (Mufioz Mufioz, 2022). But at the same
time, music has an active presence in their emotional education, with the frequent use of
songs and singing as a means of promoting emotional development (Bisquerra, 2017).

Music favors education in values at different educational levels (Conejo
Rodriguez, 2012). Through songs and chants, intercultural education and respect for
others without differences of race, sex, or religion are promoted (Bernabé, 2013).
Likewise, they contribute to the training of children in education for peace and non-

violence, promoting attitudes and behaviors typical in a peaceful culture (Cabedo-Mas;
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Moreno, 2018). The promotion of values through songs and singing offers the advantage
of being able to start in early childhood education and continue throughout elementary
school (Moya Martinez et al., 2014).

Epelde Larrafiaga (2011) also proposes to educate from an intercultural
approach with the use of songs that offer the possibility of establishing relationships
between music and literary text, working together with the area of Language and
Literature (Quiles, 2008). In cases when the literary genre used is a story for which a
song is composed based on it, the work will be even more complete, while an
interdisciplinary didactic approach will be developed that will favor deeper learning for the
students (Garcia Sanchez, 2016).

3 Children's and youth adult's literature for the development of intercultural

proposals

Children's and youth adults' literature is a reflection of the real situation of the
context in which it is generated and developed, as well as the values it transmits (Garate,
1997), at the same time as it is a reference that contributes to the strengthening of
identities and feelings of belonging to the group and society, but also has a pedagogical

function:

[...] it is about educating citizens who assume diversity, multiple belonging, and
unigueness as individual and collective wealth; furthermore [...] we must go
beyond simple tolerance to reach respect and positive acceptance of difference
as an enriching element; Finally, we must arrive at the simultaneous affirmation of
the personal right to singularity, the right of others to be singular, the right to
difference and openness to universality as complementary and assumable
elements (Oltra Albiach, 2011, p. 1768).

As Minguez Lépez and Olmos Fontestad (2013) point out, children's and youth
adults' literature does not have the obligation to change our society, but it must at least
reflect it. Through them, we can find ways to address issues such as respect and
equality, but also to make a difference not be perceived as a difficulty but as an
opportunity:

The idea of difference implied, for LIJ, an opportunity to generate content that
portrays and highlights, through a critical perspective, what happens in the social

world, resorting to different aesthetic languages, such as the spoken word, sung
and illustrated, which, through a poetic reason, present and speak of those we
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deem unlikely to speak, in a careful, delicate and sensitive way (Duque Cardona,
2022, p. 44).

The use of this literature begins in early childhood education with the selection of
stories that are used regularly in the classroom. In the same way that they represent a
direct contact with the promotion of reading and writing (LOpez Martin, 2017), they also
represent a valuable way to approach the contents of different areas of knowledge. At the
same time, the use of stories makes it easy the development of imagination and creativity
(Borislavovna Borislova, 2017). All these arguments mean that songs are considered one
of the main didactic resources for working on different areas and contents in early
childhood education and elementary school (Jiménez Frias et al.,, 2001; Martinez-

Antequera; Dalouh; Soriano-Ayala, 2020).

4 Focus on using music to address interculturality

We will use songs based on stories as an axis for the development of our work
proposal. Stories are a fundamental element as a didactic resource in early childhood
education and elementary school, due to the educational possibilities and advantages
they offer us. The inclusion of these songs favors the creation of an interdisciplinary
curriculum that allows meaningful learning about justice, power, dignity, and self-esteem
(Beane; Appel, 1997), based on democracy, equality, dialogue, participation, and
pluralism (Aguilar, 2009).

The characters, the moments, the situations, the actions, and the world of reality,
fantasy, and dreams will help us to take the students to different moments that will serve
as experiences of the themes that we intend to approach (Nobile, 1992).

The songs we use are based on children's stories or literary works whose themes
are related to interculturality. The text of these songs tries to offer a synthesized idea of
the story's content on which it is based, the main actions that take place, and its
characters. Through it, students can be introduced to the observation, identification,
knowledge, and awareness of aspects related to diversity and interculturality.

The text of the songs occupies an important place in their use, as the educational
level for which each song is intended and the activities to be carried out with the song will

depend on it. On the other hand, the characteristics of the text: vocabulary, phrases, size,

Educ. Form., Fortaleza, v. 8, 10046, 2023
DOI: https://doi.org/10.25053/redufor.v8.e10046
https://revistas.uece.br/index.php/redufor/index
ISSN: 2448-3583

Esta obra esta licenciada com uma Licenga Creative Commaons
BY Atribuicdo 4.0 Internacional.




EDUCACAO & FORMACAO

ARTICLE Journal of the Graduate Program in Education \M/ REDUFUR

from the State University of Ceara (UECE) REVISTA EDUCACAD & FORMAGAD

or even its simplicity or complexity for memorization, will have to be adapted to the
knowledge, experiences, and perceptions of the children for whom the text is intended.
Thus, we will be able to facilitate the understanding of the songs and the setup of the
songs for interpretation quickly and directly.

The rhythm of the songs must be simple, without major contrasts, repetitive, and,
at the same time, striking, stimulating, and motivating, to generate a desire to learn them
and patrticipate in the activities that we want to propose with each one of them. In the
same way, the melody must have the same characteristics as the rhythm: simple, without
big leaps between notes, and repetitive. If the rhythm and melody do not attract the
students' attention, it will be difficult for them to demonstrate an adequate disposition for
the activities that will be carried out.

Its presence is also common in teacher training and teacher training courses and
in other activities, such as didactic concerts for schools and families. Every year, a series
of educational concerts are held at the University of Almeria and elsewhere in the
province, with the participation of more than 7,000 children from kindergarten, early
childhood education, and elementary schools. In these concerts, songs based on stories
that the children worked on in their schools form the core of the repertoire of these

concerts.

5 Story-based song activities for intercultural development

The proposal to work with songs based on stories and literary works means that
we have to pay special attention to the selection of stories and songs that we are going to
use. In this proposal, we opted for a series of stories that approach issues related to
interculturality in different ways, considering that all of them have a song written about
their content. Its themes will take us to the culture of different countries and ethnic groups
and, at the same time, will address issues related to diversity, solidarity, integration,
acceptance, and respect for all people, without any type of discrimination.

The activities that we can carry out with songs based on stories can be classified
as follows:

e Storytelling activities.

e Musical activities.
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The presentation of these activities is not prescriptive but intends to serve as a
guide for teachers who wish to use stories with songs based on them in their classrooms.

5.1 Storytelling activities

It is important to plan how to introduce children to the story on which the song we
are going to work is based. Depending on their characteristics, we can use different
strategies:

e Reading the story: we must take advantage of the possibilities offered by
the voice to help capture the students' attention, either to give personality
to each of the characters or to emphasize the actions they carry out in the
development of the story.

e Story narration: allows for a freer presentation and greater adaptability to
the circumstances and characteristics of the students.

e Story enactment: traditionally, this is done when the story is known.

However, here we propose to use it as a strategy to tell the story.

5.2 Musical activities

Musical activities with story-based songs are not very different from those we
develop with other songs. They can be as varied as we want, depending on the time
available and the age and knowledge of the students. We can change the key, increase
or decrease the playing time, use just the chorus or the chorus and a verse, even if we
have more verses. Depending on the vocabulary of the text, the music, and the structure,
some are suitable for early childhood education and elementary school, and others for
elementary school and middle years. It will be up to each teacher to decide the level of
use and the classes in which they want to work with.

Among other activities, we could have:

e The setup of music, by imitation, repetition, or decoding: the use of
imitation and repetition will depend on the characteristics of the music we
are working with and, above all, on the length and complexity of its text.
This process of decoding will depend on the level of knowledge of the
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musical language that the children have acquired. We must take into
account that the setup by imitation and repetition facilitates the quick
learning of the music and the fluid participation of the students, almost
from the first moment.

Music interpretation: the interpretation of music can have an infinite
number of variables. We can make an interpretation that simply fits what is
established in the music, but we can also make interpretations in which
simple variations of timbre, intensity, duration, and tone are performed
(Mufioz Mufioz, 2021). Other performances may focus on interpretations of
different genres and styles.

Instrumental accompaniment: accompaniment, like montage, can be
accomplished by imitation, repetition, and decoding. We will focus on
imitation and repetition-based accompaniment. In short, it is a simple
follow-up, based on following the instructions given by the teacher during
the process. Initially, the instruments to be used are: natural instruments of
the body, objects from the environment, and small percussion instruments
of indeterminate sound (small drum, claves, triangle, maracas,
tambourine...). At other times, we can use small percussion instruments
with a specific sound (bells, xylophones, metallophones...) and other
conventional instruments.

Gesture and movement tracking: gestural and movement accompaniment
is also accomplished by imitation and repetition. Its greatest importance
lies in allowing children to intervene in the interpretation of music from the
beginning, even if they do not know it (Mufioz Mufioz, 2021). Simply
imitating the teacher, from the beginning of the song, it can be

accompanied by simple gestures and movements.

5.3 Analysis, comments, and awareness activities on the subject

Analysis, comments, and awareness of intercultural aspects can be carried out at

different times

in the story-based song work session. Some of these can be done at the

beginning, to serve as a backdrop for what will be covered; others are developed during
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the working session, after the story has been told or the song has been sung for the first

time; finally, others are proposed as a final phase of the work to carry out an evaluation

and awareness of what we are approaching:

Contact activities and prior knowledge: at the beginning, contact activities
will be used so that students can be informed, but also to motivate them
regarding the subject that will be covered. At the same time, we will use
them to find out the prior knowledge students have on the subject.
Analysis activities: are proposed during or at the end of the class. A good
moment is when the reading, narration, or staging of the story ends; when
the theme, actions, characters, and, in short, everything related to the
content of the story are covered. Another good time for this type of activity
is when the music ends. We can comment on the content of the lyrics and
their relationship to what we know about the story. This will take us, once
again, to the specific topic we are focusing our attention on. In all these
activities, the objective is for students to be able to exchange opinions on
this topic, express themselves orally about it, and learn their classmates'
opinions, as well as any other complementary information that the teacher
can provide.

Awareness activities: these activities will help us to value, respect, and
consider all issues related to interculturality. The exchange of ideas,
debate, and oral presentations will help us demonstrate positive attitudes
related to our topic. Through them, children acquire personal commitments
to make these attitudes a reality, both in the classroom, at home, and in
their daily lives. These commitments are simple, but at the same time, they
are real and within their reach. These are, in short, intercultural awareness

activities.

6 The development of musical activities and interculturality

The musical activities we propose can adapt to the knowledge, experiences, and

characteristics

of any type of student. Carrying out these activities in groups offers us the

possibility of developing work and coexistence situations in which all students can be truly

included. Vocal, instrumental and movement execution or accompaniment favors the
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integration of members to the class-group. And, if the selected works allow a direct
relationship between the students' cultures, a rich and varied intercultural context will be
promoted, which will help to understand the cultural reality of each of them.

Teamwork generates solidarity, cooperation, and support, always respecting
others and valuing the roles that each one plays to obtain final products, the result of the
effort and contributions of all students. At the same time, situations are created in which
children can live in groups and comment on different information related to the content of
stories and songs and, therefore, aspects linked to interculturality. The flexibility of the
groups and the rotations we propose in them are helping to strengthen relationships
between members and everyone's acceptance. In this way, effective inclusion without
conditions or differentiation will always be favored.

On the other hand, when the age of the students and the characteristics of the
activities to be carried out allow it, they will be planning the work. These situations
generate exchanges of ideas, debates, and the search for information, which, once again,
will put students in contact with the intercultural topic being addressed at the moment.

The selection process took into account the history and its relationship with
aspects linked to diversity, inclusion, and interculturality. This selection was carried out by
different educational centers that were interested in working on this topic with their
students. A song was written for each of them when necessary, with musical
characteristics, a structure, and a text that could be adapted to different educational
levels. Likewise, it was specifically considered that its melody and rhythm allow rapid
interaction and participation of students. These songs have been used by these centers
and many others, and have been disseminated through various teacher training activities
and social media. At the same time, they are part of the repertoire used at the University
with students on teacher training courses in early childhood and elementary education
and the repertoire of presentations and Didactic Concerts that are organized for schools.

All activities described above can be carried out with each of the selected stories
and songs. Furthermore, the work we are going to develop allows us to simultaneously
address a series of values and emotions. Likewise, we can establish the connections we
consider appropriate with possible projects, areas of knowledge, and different contexts.

Obviously, it is not necessary to carry out all the proposals. However, the

diversity of the options will enable the same story to be used at different educational
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levels when considered appropriate. The stories and songs selected take into account the
characteristics of early childhood education and elementary school students for whom

they are intended. They are as follows.

6.1 Manuela and the sea

Manuela y el mar is a story written by Maria Osorio with illustrations by Violeta
Monreal (1993), in which the main character is a gypsy girl and which also includes
different fragments of flamenco. In our classrooms, there are gypsy children who will
allow us to learn about their customs and traditions. At the same time, we will get closer
to the world of flamenco, with which the gypsy ethnic group is so closely related. In
emotional terms, Manuela's joy in discovering the sea for the first time stands out. The
duplicity of phrases in the chorus causes students to imitate the phrase presented by the
teacher. It is a story and a song that can be used mainly in early childhood education and
in elementary school to celebrate Flamenco Day, as well as in projects that have the

gypsy ethnic group as a theme.

Figure 1 — Song: Ven con Manuela

Ven con Manuela
Havercka wn el coenter "Maneela v el mar”™ de M. Caocde v 1 Monrea!
Juan Rafael Mutioz Mufioz
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Source: Juan Rafael Mufioz Mufoz.
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6.2 Elmer

Elmer, written and illustrated by David McKee (2003), brings us closer to diversity
through personal self-esteem. Although sometimes we may think that the best thing to do
is to be exactly the same as everyone else, self-acceptance leads us to positively
understand that we are all different. Differences in skin color are dealt with simply, and
we need to note that this issue should not influence us to understand that we are all the
same. The important thing is to accept each of us as we are, and that's why Elmer's
sadness turns to joy when he realizes that everyone loves him as he is. This is a story
and a song that is often used in early childhood and elementary education by a large

number of schools to celebrate Peace Day.

Figure 2 — Song: Elmer
Elmer

Basada en ¢f cuento "Elmer” de D. Mckee

Juan Rafael Mufioz Munioz
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Source: Juan Rafael Muioz Mufioz.
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6.3 Los colores de Mateo

Los colores de Mateo, by Maria Lépez Soria and illustrations by Katarzyna
Rogowicz (2003), is a story about the diversity of an adopted child who becomes aware
of who he is and feels happy about it. The anger and confrontations with some
classmates because of the color of his skin cease when Mateo accepts the color of his
skin and, at the same time, feels happy to have been adopted by a family that loves him.
Children, especially those from Sub-Saharan Africa, are very present in our country's
classrooms, especially in Andalusia. With this story and its song, we promote acceptance
and respect for these students in the context of their full integration into everyday life.
Mateo exists in reality and we meet him through the story's author, Marisa Lépez Soria. It

is often used in many schools to celebrate Peace Day.

Figure 3 — Song: Los colores de Mateo

Los colores de Mateo

Basado en el ciento "Los colores de Mateo® de M [.('],IIT Soria

Juan Rafael Muioz Muioz
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Source: Juan Rafael Muiioz Mufoz.
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6.4 Llegué... de China. Cuéntame mi historia

Llegué... de China. Cuéntame mi historia, by Miquel M. Gibert, with illustrations
by Luci Gutiérrez (2006), also reflects the case of international adoption in which the
protagonist is a girl from China who arrives to brighten the life of a Western family. The
song - and the use of this story - arises from the presence of this girl in one of our
classrooms and brings us closer to the reality of getting to know other cultures and, at the

same time, raises a real situation in our society.

Figure 4 — Song: Sol naciente

Sol Naciente

Basada en el cuento "Yo llegué de China" de M. M. Gibert

Juan Rafael Mufioz Mufioz

Solna - ciente de mi  vi-da queenmi  co-ru-zonse es - conde, th me has  da-do lnu-le -
é |Ih S ) ]
a con o = ji-10s dL ho-rt = zomete, Dul-c¢  flor de a-mor en sue = o, que_haslle -
é D.C, al Fine
ga-do_has-ta miho - gar cuanto  tiem-po teheespe - - dn yhovpor fin fe pU\.\jHJ mir

Source: Juan Rafael Mufioz Mufoz.

6.5 El pequeiio Uno

El pequefio Uno, by Ann Rand, with illustrations by Paul Rand (2006), is
fundamentally about friendship. Although no one wants to play with little Uno, everything
changes when he meets “Zero”. The rejection demonstrated by the rest of the characters
makes us think and become aware of the repercussions of this type of attitude. Unity with
“Zero” is the first step towards normalizing relationships with others and making him feel
accepted by everyone. In this case, sadness turns into joy when this happens in a story
that reminds us of the need to accept everyone as they are and to share our lives with
them. On the other hand, it allows us to approach the world of mathematics from the point

of view of diversity.
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Figure 5 — Song: El pequefio Uno

El pequeno Uno

Basada en el cuenta “El pequesio 1Y de A. Rand v P Rand

Juan Rafael Mufoz Muiloz
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Source: Juan Rafael Mufioz Mufioz.

6.6 El suefio de Amina

El suefio de Amina, written by Anna Gasol and illustrated by Mariona Cabassa
Cortés (2011), takes us to war environments in different countries, where children need to
play, study, and live like other children in other places that do not have to deal with armed
conflicts. Amina thinks how wonderful it would be to exchange weapons for flowers to make
them happy. It is an opportunity to raise awareness about these children's situation and to
show solidarity with them so that they can grow up in a world of peace. It also helps us

appreciate the fear and sadness of war and, in the face of it, the joy and love of peace.

Figure 6 — Song: Dream, Amina, Dream
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Source: Juan Rafael Munoz Munoz
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6.7 Por cuatro esquinitas de nada

In Por cuatro esquinitas de nada, written and illustrated by Jerome Ruillier (2014),
we see that the main character would like to be like the others, as the “cuadradito” cannot
be the same as the “redonditos”, to enter through the round door of the big house. The
initial proposal of the “little rounds” was to cut the corners of the “little squares” so that he
could enter changes when they understand that what has to be cut is the door and make
it square. From early childhood education onwards, students must be able to accept each
other's reality as it is. We cannot expect everyone to be round, or rather to be square. We
cannot expect everyone to be round, but rather to value the diversity that we encounter
every day in our classrooms and in the society in which we live. Emotionally, the initial
sadness at the possibility of entering the house due to the characteristics of the “square”
turns into great joy when a solution found respects the protagonist. It is used in projects

with the theme: “We are all the same and we are all different”.

Figure 7 — Song: Por cuatro esquinitas de nada!
Por cuatro esquinitas dc nada

Hasado en el caenta "Por cnatro esgainiias e ma de J. Ruillie

Juan Rafacl Munoz Mufioz
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Source: Juan Rafael Muioz Mufioz.

1 Examples of the song “Por cuatro esquinitas de nada” (a) In sign language:
https://lyoutu.be/PeVSXnFVqrc - (b) https://youtu.be/LRwpTzT67GM - (c) With students with ASD and in
a specific classroom: https://youtu.be/MyquXhUhrEs.
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6.8 Una pareja diferente

Una pareja diferente, written and illustrated by Daniela Kulot (2017), brings us
closer to the reality that couples nowadays can be made up of very different people. Two
protagonists as different as a giraffe and a crocodile help us visualize this type of couple
and the problems caused by the rejection of others. Love between people overcomes any
difference and we find couples of different races, cultures, economic and social
conditions and in which sex is never a problem, as it happens in our social environment.
It is a story that allows students to address diversity in all areas and is increasingly used
to address educational topics.

Figure 8 — Song: Una pareja diferente
Una parcja diferente

Basada en el cvento "Una parvja difevente”™ de D. Kwlot

Juan Rafael Mufioz Muioz
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Source: Juan Rafael Muioz Mufioz.

7 Conclusion

The selected stories and songs were highly valued in schools that developed
activities based on them. In many cases, they were used as a means of preparation for

the celebration of the International Day of Peace and Non-Violence, as part of the
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celebrations, festivities, and commemorations included in their school projects (Mufioz
Mufoz; Garrido Cano, 2022). In other cases, they were used to celebrate Children's
Rights Day, Music Day or Book Day.

The main quality of the proposed musical activities is their ability to adapt to the
knowledge, experiences, and characteristics of any type of student. Carrying out these
activities in groups allows the development of work and coexistence situations in which
all these students can truly be included. Specifically, vocal, instrumental, and movement
performance or accompaniment at a group level favors the integration of all children.
Furthermore, the selected works made it possible to establish a direct relationship
between the students' cultures, establishing a rich and varied intercultural context that
helps to understand the cultural reality of each student (llari; Chen-Hafteck; Crawford,
2013).

Teamwork creates situations of solidarity, cooperation, and support, always with
respect for others, allowing valuing the role that each one plays in obtaining the final
products, which are the result of the effort and contributions of all the students. At the
same time, situations are also encouraged in which children can live in groups and
comment on different information related to the content of stories and songs, thus
addressing and dealing with aspects related to intercultural interaction.

With that in mind, the flexibility of musical ensembles and the rotations in the
development of the presentations that we propose, help to strengthen relationships
between its members and mutual acceptance, promoting that everyone has the possibility
of assuming different roles and responsibilities. This way, effective inclusion of children is
promoted without restrictions or distinctions. (Mufioz Mufioz, 2018).

Likewise, whenever the age of the students and the characteristics of the
activities to be carried out allow, they will be responsible for planning the activity,
establishing its phases and the processes and resources to be used at each moment.
These situations give rise to new exchanges of ideas, debates, and the search for
information, which will bring children closer to the intercultural issues addressed at that
time.

In conclusion, it can be said that the most important thing would be to think that,

through the use of songs to address interculturality, one is contributing to the personal
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and social well-being of students. In short, as Vernia-Carrasco (2022) would say, we
would be helping our students to have a good quality of life.
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