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Abstract

Introduction. When faced with challenges or complications, weicgily turn to coping.
Coping is a multifaceted and multidimensional cangt with many coping mechanisms de-
veloped in the form of questionnaires to measureiraber of coping styles. Consequently,
when we are not able to resolve a problem, we niblyraaek help from another person. The
goal of this current study is to investigate studecoping strategies and help-seeking behav-

iors while pursuing their studies at a universityBrrunei.

Method. A questionnaire consisting of questions reladlémographic, coping and help-
seeking behaviors were disseminated to 395 untyestiidents. The final sample analyzed
consisted of 352 students (270 females and 82 jndlbs analyses of the quantitative data
involved procedures such as descriptive statisitiésrential statistics and nonparametric sta-

tistics.

Results. A two-Way ANOVA and multiple regression analysiemtified task-oriented cop-
ing and gender as the main effects are signifigamtiated to academic achievement. Both
variables had high effect sizes and statisticalgroWierarchical stepwise multiple regression
analysis confirmed task-focused coping and femalelgr as the variables most significantly
related to academic success. Binary logistic regpasanalysis further showed that task-and-
emotion based coping was significantly related d¢bieving at or above the ?5ercentile.
Task-oriented students had higher odds for perfognaibove the third quartile (OR = 1.043,
95% CI for OR = 1.019 - 1.069). Self-dependent stisl were 1.9 times more likely to
achieve higher than other peers (OR = 1.930, 95% Q791 - 4.708). Students who sought
help from lecturers were more likely to performtbetthan others (OR = 1.163, 95% CI =
0.530 - 2.552). Similarly, students who consultegers had high likelihood for good
achievement (OR = 1.049, 95% CI = 0.484 - 2.272).

Discussion andConclusion. The task-oriented coping style was the best aehent predic-
tor for all students with high support needs. Tlegptseeking resources consulted most by
distressed students were self, lecturers, and p8erdents who utilized these three sources of
help had high likelihood to obtain good academsuls. Moreover, male students need more
assistance than the females.

Keywords: Emotion, avoidance, distraction, social diversioglp-seeking sources.
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Resumen

Introduccién. Cuando nos enfrentamos con problemas o compbicasj solemos recurrir a sobrelle-
var la situaciéon. El afrontamiento es un construntdtidimensional y multifacético, referidos a los
mecanismos de supervivencia desarrollados en fdarauestionarios para medir una serie de estilos
de afrontamiento. En consecuencia, cuando no scapees de resolver un problema, solemos bus-
car la ayuda de otra persona. El objetivo de edttel® fue investigar los estudiantes las estrasegi

comportamientos de busqueda de ayuda mientrasgoriesesus estudios en la Universidad.

Método. Un cuestionario de preguntas relativas a la deafi@g afrontamiento y comportamientos de
busqueda de ayuda fueron difundidos a 395 estediamtiversitarios. Al final de la muestra analizada
se componia de 352 estudiantes (270 mujeres y BDres). Los andlisis de los datos cuantitativos

involucrados a procedimientos de estadistica qas@j inferencial y no paramétrica.

Resultados.Un ANOVA de dos vias y el analisis de regresiéntiplé identifico afrontamiento ori-
entado a la tarea y el género como los efectosipéles se relacionan significativamente con eldog
académico. Ambas variables tuvieron tamafios detefaltos y potencia estadistica. El analisis de
regresion multiple stepwise jerarquica confirmado adlaptacion centradas en las tareas y el sexo
femenino como las variables mas significativameatacionadas con el éxito académico. El analisis
de regresion logistica binaria demostré, ademés,|@uarea de la emocion y afrontamiento basado
estaba significativamente relacionada con el lagroo por encima del percentil 75. Task-oriented
estudiantes tenian mayores probabilidades de aeglar encima del tercer cuartil (OR=1.043, 95%
Cl = 1.019 - 1.069 U). Auto-alumnos dependientesrdn 1,9 veces mas probabilidades de lograr
mayor que otros pares (OR=1.930, 95% CI = 0.79708). Los estudiantes que buscaron la ayuda de
los profesores eran méas propensos a realizar mejore otros (OR=1.163, 95% CI = 0.530 - 2.552).
Del mismo modo, los estudiantes que consultaronpederos tienen altas probabilidades de éxito
(OR=1.049, 95% Cl = 0,484 - 2.272).

Discusién y ConclusionlLos estilos de afrontamiento orientados a taregi®Ifue el mejor predictor
que deberian adoptarse para todos los estudiamtealtas necesidades de soporte. Y la ayuda a la
busqueda de recursos consultado mas agobiadosspestudiantes fueron auto, profesores y compa-
fleros. Los estudiantes que utilicen estas tresddaate ayuda habia altas probabilidades de obtener
buenos resultados académicos. Ademas, los alunetesitan mas ayuda que las alumnas.

Palabras Clave: emocion, evasién, distraccion, la desviacién spbiadcar ayuda
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Introduction

In the tertiary education sector, Brunei has a nemalb state institutions including four
universities, one polytechnic and two colleges. réhare also privately run colleges. The
higher education sector is rapidly expanding wité increase in the number of school leav-
ers. Despite this growing trend, not much resediah been done on post-secondary level
educational institutions in Brunei. In particulpsychological research on university students’
coping strategies and help-seeking behaviors ldigc This present study was conducted at
one of the universities in Brunei (henceforth reddrto as the University), and the study at-

tempted to identify ways for assisting student$kigh support needs.

Research on coping

According to Lazarus and Folkman (1984), copinth& “constantly changing cogni-
tive and behavioral efforts to manage specific mwkeand / or internal demands that are ap-
praised as taxing or exceeding the resources opehson” (p. 141). When faced with chal-
lenges or complications, we typically turn to capifror example, coping with excruciating
pain, academic failure, bereavement, divorce, dbrdimess (e.g. HIV/AIDS or cancer),
traumatic events (e.g. accident or war), rejectdisgrimination, racism, violence, bullying,

crime, labelling, stigma, peer pressure, unemploynpoverty, and disability.

Reijntjes, Stegge, and Terwogt (2006) stated tbhping is a multifaceted and multi-
dimensional construct, and so far, more than 1@@ngomechanisms has been identified in
previous research studies (Reevy, 2011). Amongsyehometric scales developed in meas-
uring the coping strategies were, in children (byeis, Sandler, West, & Roosa, 1996), in
adolescents (by Frydenberg & Lewis, 1993), anddulta (for example, by Carver, Scheier,
& Weintraub, 1989; Endler & Parker, 1990; Lazaru$dlkman, 1988). The inventories cre-
ated by Ayers et al. (1996) were situational orjgmtive and those by Endler and Parker
(1990), Frydenberg and Lewis (1993) and Greengldswarzer, Jakubiec, Fiksenbaum, and
Taubert (1999) were written self-reports. Eachhafse questionnaires measures a number of
coping styles. And these coping methods provide lanegplanations and predictions of
achievements or failures relating to academic msat{for example, Caprara, Vecchione,
Alessandri, Gerbino, & Barbaranelli, 2010; MacCaRogarty, Zeidner, & Roberts, 2011;
Mann, Nota, Soresi, Ferrari, & Frydenberg, 2011ftlc% Robins, 2007). Included in these
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modes are positive or proactive coping (behaviaaiptional, and cognitive engagement),
and negative coping (behavioral and cognitive djagement, behavioral avoidance, and
catastrophizing) (Appleton, Christenson, & Furlo2§08; Reijntjes et al. 2006; van Uden,
Ritzen, & Pieters, 2013; 2014). The issue of enmaicoping is also widely used by many
people (see BarOn, 1997; BarOn & Parker, 2000).

Help-seeking behaviors in non-school contexts

Previous findings have shown that when a persotsble to resolve his or her own
problems, then he or she will normally seek hefprfranother person. However, this may not
typically be the case. The findings reported by K@n Good, and Sherrod (2000) and
Lindinger-Sternart (2014) indicated that men do typically turn to mental health profes-
sionals, when compared to women. When men are autefil with psychological problems,
they demonstrated less positive attitudes in tgrom help so that they can avoid discussing
about stressful events and painful feelings, amllas mainly due to masculine norms and
stigma (Lindinger-Sternart, 2014). Additionally #sowho are active in sports or having an
army or police profession in which they possessidridevel of masculinity and toughness
norms may not usually recognize the professiongkiag help benefits such as psychothera-
py or even counseling (Steinfeldt & Steinfeldt, 2D1Besides gender differences in help-
seeking behaviors, there may also be cultural idiffees as well as differences due to educa-
tional level. These help-seeking strategies seetvetalso used by students in school envi-

ronments.

The study
In this study, we aim to identify the participantsiping styles and sources of help, and
how these contributed to academic achievementddiitian, the main purpose are listed be-
low:
1) Determine the main and interaction (coping aalp4seeking) variables that were
significantly associated with academic achievemg&hen other factors were con-
trolled or held constant.
2) Determine the variables, with respect to co@ingd help-seeking identified to be re-
latable to the academic achievements when eachededderm was dropped out step
by step.
3) Determine the variables, with respect to co@ngd help-seeking that predicted ac-

ademic achievement at a higher level (third quagnd above).

Electronic Journal of Research in Educational Psyogy, 1§1), 127-146ISSN: 1696-2095. 2018. no. 44 - 131 -



Lawrence Mundia, Masitah Shabhrill

Method

Participants

We distributed the instrument to 395 students, Whvere selected by the simple ran-
dom sampling procedure across the university. ited $ample collected was reduced to 352
due to a variety of practical problems such as-m®ponse bias; unusable returns; and miss-
ing values. Details of the sample are given in &dblThe size of the overall sample (N) and
subsamples (n) reported vary because of eithetalpair-wise or list-wise deletion of cases
with missing values. The chi-square and phi coeffit show no significant difference in the

composition of the sample by gender and facultypl@a).

Table 1.Participants’ gender, age, and program by faculty

Facult . ,
Gender Y Chi-square (Phi)
A B C D Total
Males 31 14 30 7 82 X*(3)=5.056, p = 0.168 (two-tait)
Females 126 24 99 21 270 (0=0.120,p=0.168)
Total 157 38 129 28 352
Faculty . .
Age- hi- Ph
ge-groups A B c D Total Chi-square (Phi)
18-24 58 37 122 25 242 Not computed due to presence of
25-30 58 1 4 3 66 empty cells and cells with small fre-
31-36 28 0 0 0 og duencies less than 5
37-42 11 0 1 0 12
Total 155 38 127 28 348
Facult
Program ed Chi-square (Phi)
A B C D Total
Undergraduatc 0 36 128 25 189 Not computed due to presence of
Graduate 155 1 1 3 160 empty cells and cells with small fre-
Total 155 37 129 28 349 duencieslessthans

Notes: Faculty A is a graduate faculty specialisimgducation programs, Faculty B caters to thersms pro-
grams, Faculty C focuses on the arts and humantiegrams, and Faculty D focuses on the businedeeao-

nomics programs.
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Instruments

The data were collected with an instrument labeledParts A, B and C. Part A — the
instructions to participants, collected registmatimumbers and informed consent. With con-
sent of the participants, we also obtained from Winéversity Examinations Office the stu-
dents’ achievement data in form of cumulative GRAres (cGPA) using their confidential
registration numbers collected in this part. TheP&6 were standardized weighted mean
scores computed by the same formula across alfaihdties of the university and could
therefore be used to compare students’ performdineetly. The cGPA scores in the present
study were used as the dependent variable. Eatiiglies, such as by Noftle and Robins
(2007) and Reevy (2011), also made use of GPA aseasure of students’ academic

achievement.

Part B consisted of the researcher-constructedrb-temographic survey that collect-
ed biographical data such as gender, age, studygm faculty in which the student was
enrolled, and the main source of help that theestudsed or consulted when faced with chal-
lenging academic and personal problems. The détatenb from gender, age, program, facul-
ty, help-sources, and achievement were used apiggpindependent variables when calcu-
lating the various statistical analyses.

Part C had the Coping Inventory for Stressful Situes for adults (hereafter referred
to as CISS, Endler & Parker, 1990). The CISS sealart C was a written self-report that
measures coping with 48 items in total. There widratems in each category assessing the
task-oriented coping, emotion-oriented coping ansidance-oriented coping. For our study
in particular, we have divided the avoidance sadle two subscales: 10 items under distrac-
tion and 6 items for social diversion. There areétfiller items in the avoidance subscale that
are not usually used but we utilized them alsdhenpresent study. The five CISS scales were
Likert-type format with a 5-point response rangfrgm 1 = not at all, to 5 = very much. Pre-
sented in Table 2 are the descriptive statistickrahability indices of the scales. The results
indicated that all the CISS scales had satisfadon/acceptable levels of alpha reliability. In
addition, the high item-to-scale correlations pded evidence about the unidimensionality of
items in each CISS subscale. According to Rust@oidmbok (1989), based on psychomet-
ric theory, an item is suitable if the item posaliw and highly correlates with the total scores

of which it does not form a part.
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Table 2.Subscale descriptive statistics and reliability

Scale Items Mean SEm SD Range of Item-to- Alpha

Scale Correlations reliability
(Mean)

Task 16 59.538 0.423 7.916 0.390-0.610 0.866
(0.499)

Emotion 16 49.102 0.519 9.572 0.290-0.580 0.841
(0.453)

Avoidance 16 51.599 0.791 9.547 0.290-0.550 0.813
(0.415)

Distraction 10 33.463 0.310 6.697 0.260-0.560 0.755
(0.417)

Social 6 18.118 0.201 4.083 0.230-0.610 0.678
Diversion (0.411)

The criterion-related validity of the CISS scalemsvalso assessed. The inter-scale cor-
relations in Table 3 formed two clusters and maynberpreted in two different ways. Cluster
1 consisted of low correlations obtained betweeskT&motion and Avoidance subscales.
The low correlations in this cluster suggested thatscales were correlates measures of con-
ceptually and empirically different attributes atid not replicate each other. For these scales,
the low correlations confirm that the questionnaiere distinct from each other and reflect-
ed relatively high levels of independence in fumeing between them thereby providing good

quantitative evidence for the scales’ discriminandivergent validity.

On the other hand, Cluster 2 comprised of cor@tatiobtained between Avoidance,
Distraction and Social Diversion subscales. The enate-to-high significant correlations in
this cluster implied that the scales (to some dxteverlapped and measured the same con-
struct. Previous research also found these thrbscales to be highly inter-correlated (e.g.
Bouteyre et al., 2007). All the items for both Distraction and Social Diversion scales were
derived from the Avoidance scale. However, becauseof the correlations are moderate
(except one), the amount of duplication (redundasrcgommon variance?)rwas little and
negligible, except for the correlation between Alarice and Distraction. The paired scales in

Cluster 2 could therefore be said to have satisfgativergent and convergent validity.

Besides, the divergent and convergent validityfuvther assessed the construct valid-
ity of the CISS scale in the tertiary students’ teah of Brunei using the Exploratory Factor
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Analysis (EFA). Overall, the EFA produced three mprincipal component factors rotated
by the varimax method with Kaiser normalizatiorgéivalue greater than 1). All the rotated
factors had positive loadings of 0.300 and abowaetd¥ 1 (Task-oriented coping) had an ei-
genvalue of 5.774 and accounted for 12.028% ofvdr&nce in coping as measured by the
CISS in the present study. Of the 16 items compgishis subscale, 13 were correctly as-
signed to Factor 1 by the EFA. Factor 2 (Emotiocufed coping, eigenvalue = 5.070) ac-
counted for 10.562% of the variance in coping. Bfe{l1) items in this scale out of 16 were
specifically assigned to Factor 2 by EFA. FactqA8oidance-related coping (eigenvalue =
4.543; 9.465% variance accounted) had only 9 it@ppsopriately assigned to it by EFA. The
other seven (7) of the 16 items in this scale lggdnto the distraction and social diversion
subscales. Altogether, the three major factorefGISS scale accounted for 32.055% of the
variance in coping for the current study. Moreowadt,the questionnaire scores used in the
present study were considered to have good ecallogadidity in that all the data were col-
lected in the participants’ usual university leet@nvironments so that the respondents were

not anxious, cautious and defensive when complétiagesearch instruments.

Table 3.Discriminant and convergent validity of the scales

Scale Task Emotion Avoidance Distraction
Task 1

Emotion -.032 1

Avoidance 124 413" 1

Distraction .059 423" 957" 1

Social Diversion 228" 226" 665 434"

*p <.05; **p < .01 (both two-tailed)

Procedures

Brunei currently has four universities. The naméshe University and Faculties on
which this study was based were concealed in lile the anonymity ethical rules. Prior to
collecting the data, the participants were verbaifgrmed about the purpose and objectives
of the study according to their university’s resdaethics requirements. In addition, partici-
pants were also verbally informed of the ethicaldibons and legal rights for involving them
in the study. Participants were assured that bwarégistration numbers collected in the bio-
data section of the instrument and their cGPA scof#ained from the University Examina-

tions Office would strictly be: kept confidentialsed for research purposes only; and only the
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researchers would be granted access to the stud&®Ra by the Examinations Office. In
addition, we promised students that any informatiotlected from them using the research
instruments would only be analyzed and reportes group level. We did not use any decep-
tion in the study. Questionnaires were distributaty to those students who felt comfortable
with the study and voluntarily agreed to particgpdturthermore, the instrument did not need
to be translated intBahasa Melayyor the Malay language), the most widely spokemn la
guage in Brunei, as it was written in simple Enrglisr people with a minimum of Grade 10

education.

Data analysis

A field survey approach was used for this studiieathan the online, postal, and tel-
ephone survey strategies. In this way, we involvethy students and gave them on-the-spot
assistance when required. The five subscales (TE&skition, Avoidance, Distraction, and
Social Diversion) were scored according to instand in the CISS technical manual (Endler
& Parker, 1990). Specifically, only raw data wersed in this study. The raw quantitative
data from the demographic section and each CISScaldbwere analyzed by a variety of pro-
cedures: descriptive statistics (frequencies, peacges, mean, and standard deviation); infer-
ential statistics (Pearson correlations, exployatactor analysis, univariate Two-Way ANO-
VA, hierarchical regression analysis, and binanyidtic regression analysis); and nonpara-

metric statistics (chi-square including the phiféiognt).

Results

We initially explored the relationship between agpand help-seeking using univari-
ate Two-Way ANOVA (see Table 4). The analysis shibwet only two main effects (task-
oriented coping and gender) were significantly teglato the academic achievement. Both
variables had higher effect sizes (partial eta sefl)aand observed statistical power and be-
came candidates for further analysis. The only teaveer interaction term (gender X help

source) provided by SPSS in this table was nasstatlly significant.
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Table 4.Univariate Two-Way ANOVA tests of between-subgffests on cGPA

Source Type Il df Mean F Sig. Partial Observed
Sum of Square Eta Squa Power
Squares red
Task Hypothesis 13.537 1 13.537 45.240 0.000** 0.132 1.000
Error 89.171 298 0.299
Emotion Hypothesis  0.207 1 0.207 0.693 0.406 0.002 0.132
Error 89.171 298 0.299
Avoidance Hypothesis 1.064 1 1.064 3.554 0.060 0.012 0.468
Error 89.171 298 0.299
Distraction Hypothesis 0.849 1 0.849 2.838 0.093 0.009 0.390
Error 89.171 298 0.299
Social Hypothesis  0.594 1 0594 1986 0.160 0.007 0.290
Diversion  Error 89.171 298 0.299
Gender Hypothesis 2.313 1 2.313 12.943 0.005** 0.578 0.895
Error 1.688 9.445 0.179
Help Source Hypothesis 1.119 7 0.160 0.819 0.586 0.275 0.241
Error 2.944 15.074 0.195
GenderX  Hypothesis 0.776 5 0.155 0.519 0.762 0.009 0.192
Help Source Error 89.171 298 0.299

To elaborate further, the univariate multiple regien analysis reported in Table 5

confirmed task-oriented coping and female genderthas best predictors of academic

achievement in the current study. Each of thesevaviables was significantly related to aca-

demic achievement when other factors were conttalleheld constant. The five first-order

interaction terms in Table 6 (female gender versash of the five separate help-sources)

were all insignificantly related to academic ackeieent, implying they had no joint effects.

Table 5.Univariate multiple regression analysis on cGPA

Variable B Std. t Sig. 95% Confidence Partial Ete Observed
Error Interval Squared Power
Lower Upper
Bound Bound
Task 0.027 0.004 6.726 0.000** 0.019 0.035 0.132 1.000
Emotion -0.003 0.004 -0.833 0.406 -0.010 0.004 0.002 0.132
Avoidance -0.032 0.017 -1.885 0.060 -0.066 0.001 0.012 0.468
Distraction 0.061 0.036 1.685 0.093 -0.010 0.133 0.009 0.390
zgﬁ'a' DIVeI 4033 0.023 1.409 0160 -0013 0078 0007  0.290
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Female 1.901 0.306 6.222 0.000* 1.300 2.503  0.115  1.000
Self 0.247 0129 1.920 0.056 -0.006 0500  0.012  0.482
Library 0.073 0.115 0.636 0525 -0.153 0.298  0.001  0.097
f;)gnp“ter 0135 0115 -1.173  0.242 -0.362  0.092  0.005  0.216
Lecturers 0.116 0.115 1.005 0316 -0.111 0342  0.003  0.171
Peers 0.011 0.110 0.103 00918 -0.206 0228  0.000  0.051
E:Pa'e X 0226 0265 -0.852 0.395 -0.748 0296  0.002  0.136
Female X 085 0272 0313 0754 0451 0621  0.000  0.061
Library

Female X

Computer 0.281 0.274 1.028 0.305 -0.257 0.820 0.004 0.176
Lab

Female X 074 0217 -0.341 0733 0500 0.352  0.000  0.063
Lecturers
Eig‘g'e X 0.040 0.222 0.178 0.858 -0.397 0477  0.000  0.054

**p < .01 (two-tailed)

Using a more robust statistical procedure (hieiaethstepwise multiple regression
analysis with backward elimination) we identifidgktvariables that incrementally contributed
variance to academic achievement step by step. $R&EBam (Version 22) iteratively pro-
duced six steps each of which was a model. Theubptiesented in Table 6 shows only Step
1 (first model) and Step 6 (last model) both of ehconfirmed task-focused coping behavior
and gender as the variables that were most signific related to the academic achievement.
These two variables remained as the strongest asidppedictors of academic achievement
throughout the six steps and made each model sigbédicant. Because of the constant and
uniform effects of the two dominant variables (tasiented coping and gender), there were
no significant differences in R,°RR Square Change, and FChangs)(§tatistics in Steps 2-6
(see Table 7).
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Table 6.Hierarchical multiple regression analysis with backd elimination

Model Unstandardize Standardize: 95% ClI for B
Coefficients Coefficients
Std. Lower  Upper
B Error Beta t Sig. Bound Bound
1 Help Source 0.011 0.018 0.021 0.611 0.541 -0.024 0.045
Task 0.041 0.003 0.756 13.656 0.000** 0.035 0.047
Emotion 0.001 0.004 0.019 0.363 0.717 -0.006 0.008
Avoidance -0.024 0.018 -0.586 -1.388 0.166 -0.059 0.010
Distraction  0.052 0.037 0.426 1378 0.169 -0.022 0.125
Social 0.026 0.024 0131 1.092 0276 -0.021 0.072
Diversion
Gender 0.413 0.072 0.229 5.770 0.000** 0.272 0.554
6 Task 0.041 0.002 0.756 20.777 0.000** 0.038 0.045
Gender 0.424 0.066 0.235 6.463 0.000** 0.295 0.553

Dependent Variable: cGPA scores

Table 7.Variations to R, Rand F Change in hierarchical multiple regressiorabysis with

backward elimination

Std. Error Change Statistics
R Adjusted of the Es- R Square F Chan- Sig. F
Model R  Square R Square timate Change ge dfl df2 Change

1 0985 0970 0.970 0.573 0.970 144154z 7 310 0.000
2 0.985 0.970 0.970 0.572 0.000 0132 1 310 O0.717
3 0.98% 0.970 0.970 0.572 0.000 0467 1 311 0.495
4 0985 0.970 0.970 0.572 0.000 1303 1 312 0.255
5 0.988 0970 0.970 0.572 0.000 0663 1 313 0.416
6 0.98% 0.970 0.970 0.571 0.000 0056 1 314 0.813

Dependent Variable: cGPA scores

Using Quartile 3 (cGPA = 3.670) as a criterion &upmint, we dichotomized the par-
ticipants’ cGPA scores to create two categoriethefrespondents, namely the higher achiev-
ers (with cGPA at Quartile 3 and above, coded 1) the low achievers (cGPA below Quar-
tile 3, coded 0). Applying the hierarchical bindogistic regression analysis with backward
elimination, we determined the coping variables &etp sources that might significantly

support and enable students to perform at Quated above (see Table 8).
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Table 8 Hierarchical binary logistic regression analysisttvbackward elimination

95% CI for OR
B S.EE. Wald df Sig. OR Lower Upper

Step 1 Help Source 3.683 7 0.816
Self 0.658 0.455 2.090 1 0.148 1.930 0.791 4.708
Library -0.277 0.440 0.397 1 0.529 0.758 0.320 1.795
Computer -0.196 0.437 0.201 1 0.654 0.822 0.349 1.937
Lab
Lecturers 0.151 0.401 0.143 1 0.706 1.163 0.530 2.552
Peers 0.048 0.394 0.015 1 0.903 1.049 0.484 2.272
Task 0.043 0.012 12264 1 0.000* 1.043 1.019 1.069
Emotion -0.050 0.014 12.456 1 0.000* 0.951 0.925 0.978
Avoidance -0.061 0.070 0.762 1 0.383 0.941 0.820 1.079
Distraction 0.113 0.150 0575 1 0.448 1.120 0.835 1.502
Social 0.063 0.095 0432 1 0.511 1.065 0.883 1.283
Diversion
Female 1.136 0.353 10.353 1 0.001* 0.321 0.161 0.641
Step 5 Task 0.038 0.009 17.158 1 0.000** 1.039 1.020 1.057
Emotion -0.058 0.011 26.794 1 0.000** 0.943 0.923 0.964
Female 1.103 0.346 10.173 1 0.001* 0.332 0.169 0.654

Dependent Variable: cGPA scores
**p < .01 (two-tailed)

Of the five CISS coping strategies, only task-antbton based techniques were posi-
tively and significantly related to achieving at alvove Quartile 3 level. However, emotion
coping had an inverse relationship with academimesement in our study. Compared to low
achievers (reference group), the more able studembdsscored high on the task-oriented cop-
ing variable had higher odds for achieving at thedtquartile and above in Step 1 (OR =
1.043, 95% CI for OR = 1.019 - 1.069). Due to tegative B coefficients, high performing
students who extensively depended on negative emotiping were less likely to achieve at
the third quartile or above in Step 1 (OR = 0.98% CI = 0.925 - 0.978) and Step 5 (OR =
0.943; 95% CI = 0.923 — 0.964). In both Step 1 &tep 5, task and emotion oriented coping
remained strongly related to achievement with l@igt low odds, respectively.

Similarly, the female gender variable was also ificantly related to achievement in
both Stepl and Step 5. Thus females did not onkg hiégher odds for performing well than
their male counterparts in both the lower and upgéieving groups, but were also most like-
ly to score at the third quartile and above (St&pR5= 0.332, 95% CI = 0.169 - 0.654). Alt-
hough not significantly related to academic achieset, three help-source variables (the self,
lecturers, and peers) had high tends or pattemgeidorming well. Compared to those in the

low achieving group, high achievers who were selfehdent were 1.9 times more likely to
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perform at the third quartile and above than madséropeers (Step 1 OR = 1.930, 95% CI =
0.791 - 4.708). Higher achievers who sought hedmftecturers were more likely to perform
much better than others (Step 1 OR = 1.163, 95% Q@b30 - 2.552). In the same way, stu-
dents who consulted peers had high likelihood f@odyachievement (Step 1 OR = 1.049,
95% CI = 0.484 - 2.272). The model summary andtestmodel coefficients for the hierar-

chical binary logistic regression analysis are @nésd in Table 9.

Table 9.Model summary and tests of model coefficfents

Step Cox & Snell R Nagelkerke R X* df Sig
Square Square
1 0.225 0.301 80.980 13 0.000
2 0.214 0.285 -4.677 7 0.699
3 0.212 0.283 -0.787 1 0.375
4 0.212 0.282 -0.077 1 0.782
5 0.209 0.279 -1.033 1 0.309

®A negative Chi-square value indicates that the <gjniare value has decreased from the previous step.

Discussion

The study examined the participants’ coping stiate@nd help-seeking behaviors

while pursuing their studies at the university. Weefly discuss below the major findings.

Task-oriented coping

The task-oriented coping style was the best achmew predictor for all students par-
ticularly those with high support needs. The tagkrded coping is the equivalent of produc-
tive coping in the ACS scale (Frydenberg & Lewi893) and active coping in the COPE
Scale (Carver et al., 1989). It is also generafgnmred to as the behavioral engagement cop-
ing (Reijntjes et al., 2006; van Uden et al., 20A@14) or as proactive coping (Greenglass et
al., 1999). These variables correlate with academitevement or GPA and with personality
traits such as conscientiousness and opennesRé¢sey, 2011). If task-oriented coping was
to be used appropriately and proficiently, it coaksist students to achieve higher academic
results. Previous studies suggest that copingegiied are teachable and can be adjusted ap-
propriately (Bar-On & Parker, 2000; Reevy, 2011jjRes et al., 2006; van Uden et al.,
2013, 2014). Thus, we recommend motivational tadlesninars, and workshops to be con-

ducted to all categories of students in the effectise of task-oriented coping strategy. Indi-
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vidual counseling could be provided to studentdiwigh support needs using Cognitive Be-
havior Therapy (CBT) and appropriate educationtdrirentions. This would be helpful par-

ticularly to the weak or low scoring students wine aulnerable and at risk of failing.

Emotion-oriented coping

Emotion-oriented coping was second in popularittagk-focused coping but correlat-
ed negatively with achievement. There is evidemoenfresearch suggesting that emotional
engagement in learning enables students to enhibarentrinsic interest and internal moti-
vation to learning (van Uden et al. 2013, 2014Yytl@rmore, BarOn (1997) and Bar-On and
Parker (2000) found that high scorers on the Ematitntelligence or the El tests (especially
the intrapersonal subscale) were emotionally stpbleple, able to tolerate stress and were
also relaxed, composed and optimistic. Additiongdkgople with positive emotions also tend
to internalize causes of their success or thelur@ito personal attributes. BarOn and Parker
(2000) described a number of strategies that coeldsed by counselors and psychologists to
help students increase their El and thereby witlistdistress more effectively. Moreover,
MacCann et al. (2011) observed that coping medi#tedconnection between academic

achievement and El.

Avoidance, distraction and social diversion coping

These are three forms of non-productive or dysfonat coping that counseling and
psychotherapy should dissuade students from pragttbem. Workshops, seminars and in-
formation campaigns should be mounted to sensstizéents about the dangers of these un-
desirable coping strategies. Studies by Pabito8420007) and Chan and Lim (2006) indi-
cated that university students generally enjoygisive social diversion component within the
avoidance-oriented coping. From these findingsait be suggested that the use of cognitive
behavioral therapies in reducing dependence orpnaaiuctive coping might be beneficial in
assisting the participants to cope effectively vetiess. This is because all the five CISS cop-

ing strategies investigated in the present stugyired cognition and adaptive behavior.
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Participants’ help-seeking behaviors

The resources consulted most by distressed students self, lecturers, and peers.
Though not significantly related to academic achkreent, each of these variables had poten-
tial to impact achievement positively. Students wititized these three sources of help had
high likelihood to obtain good academic resultshe current study. Previous studies showed
that students in other countries also used thase sources of help (see Chan & Lim, 2006).
The most important psychological factor that pgstats in present study used and which
should be encouraged in all students was the salélé-efficacy (SE). The SE trait is essen-
tial and needs to be fostered to our studentst adliempower them to be responsible in
owning and solving their difficulties. In additioaccording to van Uden et al., (2013, 2014),
SE is correlated with behavioral engagement, ematiengagement, and cognitive engage-
ment. Mann et al. (2011) stated that higher SEescelated positively and significantly with
productive coping scores while low SE scores cateel with procrastination and non-
productive coping strategies. Importantly, SE dates to academic achievement (Caprara et
al., 2010). Attention and priority in future stuslishould focus at exploring the many ways SE
and other self-related attributes could be builtrupertiary students. The academic skills of

female students need to be identified and impadedales as well.

Conclusion

The survey investigated the extent to which comind help-seeking impact achieve-
ment positively. Task-focused coping and help fisw@t, peers and lecturers were found to be
effective. Moreover, male students need more aswistthan the females. By using mixed-
methods research in the future, it is anticipateat further insights can be provided on the
means in which participants apply the various cgtrategies and the reliable help-seeking
resources; and also the types of educational andseting interventions most benefitting to
students with high support needs due to using dgsfonal and ineffective coping strategies

and sources of help.
This present study had several limitations with nfegor limitation being the lack of

qualitative data component to enhance the findirga the quantitative data collected. Nev-

ertheless, the results of the study do have peddignificance despite this limitation.
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