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A look at quality academic training: the university students' point of view.

ABSTRACT

Introduction. The primary objective of this paper is to define a quaity university from the
user's perspective, based on what students have expressed regarding different aspects of the
ingtitution. Coherence of their opinions is tesed under two methodologicdly different for-
mats of collecting information, and results are evduated usang both a quditative and quantita-
tive approach.

Method. An opinion survey was goplied to a sample of 807 universty sudents, usng a
mode of entry-process-product variables. We then proceeded to study the answers offered,
usng techniques of quantitative andyss (destriptive,  inferentiad, corrdationd and multivari-
ant sudies) and quditative andyss (content analyss).

Results. After gpplying the content analys's technique, we were able to make out tendencies
in the students response, discerning from the information-collection instrument their leve of
commitment as well as traits which, from ther perspective, characterize good educationd
traning. llls which affect such traning are brought, and dternatives for improvement are
proposed. Finaly, we collected data to describe eements that make up a Quality University.
These datements were vaidated following a multiple regresson study where the aspect that
most represents quality in a University is student satisfaction, a product indicator, and a mani-
fedtation of current educationd policy in terms of indtitutiona evauation.

Discussion. In this study we were able to demondrate properly the compatibility of qualita-
tive and quantitative data andyss techniques when carrying out studies of this nature. At the
same time, questions addressed here became a point of reference from which students could
satisfy thelr need to give a critical opinion about the university system to which they belong.

Keywords: quditative data anadyss, quantitetive data andyss, educationad evduation, qual-
ity university, student satisfaction
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Introduction

The qudity issue is not new; rather, it is recurrent in educationd research in an inter-
national context (De la Orden, 1988; De Migud and Rodriguez Espinar, 1991; Doherty, 1994;
Quintanilla, 1998; Lépez Mojarro, 1999; Pérez Juste et d., 2000; Canton Mayo, 2001;
MECD, 2001; EFQM, 2002). However, it has acquired relevance and importance within cur-
rent educationd legidation, particularly in the universty seting. At this levd, the promotion
of qudity in associaion with dl dements that form an inditution, as a socid requirement, is
the man objective of the Ley Organica de Universidades [Organic Law of Univerdties]
(2002).

But its interpretation differs greetly, depending on the persons interpreting and on the
methodology employed to arive a not only the interpretation, but dso its implementation.
For this reason the European Union has adopted an evaduation modd (EFQM) which inte-
grates the logic of exiging modes in Jgpan (Deming) and United States (Bddrige). This
modd, fully integrated into Spanish educationd inditutions, incorporates from the Japanese
mode the logic of datidicd andyds applied to qudity control, and from the American mode
it adopts the objective of satisfying users.

Nonetheless, as Teedor affirms (2003), the concern today is no longer how many stu
dents receive education and in what proportion, but rather who is learning, what is being
learned, and under what conditions are they learning. Certainly the great chdlenge for educa
tion in this century is the search for quaity (OCDE, 1991; Marches and Martin, 1998 and
Gazi d et d., 2000) in direct relaion to the satisfaction of students who must be provided with
a complete education usng innovative didactic methodologies, by means of effective resource
usage, and conveying conceptud, procedurad, and attitudind content, al of which enabling
them to develop as socid beings, on both professonal and persona scales.

The search for and promotion of qudity in education must be thought of as a process
of reflection, sysematic and agreed upon by dl members of the educationd community, with
the objective of evduating the dtuation where the different educationd phenomena take
place.  This will give rise to discovering potentidities of the inditution and the eements
which constitute it, it will hep to identify wesknesses, will empower devdopment of innova
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tive proposas that execute the desired change, and will bring about continuous and constant
development, both of the organization and of its members.

Objectives of the Sudy

The primary objective of this paper is focused on defining a qudity universty from
the user's perspective, based on what students have expressed regarding different aspects of
the inditution. Coherence of their opinions is tested under two methodologicdly different
formats of collecting information, and results are evauated usng both a quditative and quan-
titative gpproach.

Method

Sample

To peform this study we sdected a sample of 807 studies, applying a proportiondity
criterion based on branch of specidization of their particular degree programs. Hedth Sci-
ences, Humanities, Experimental Sciences, Legd and Socid Sciences, and Technicd pro-

grams.

Procedure

Once objectives were formulated, we proceeded to specify variables which inform
about the phenomena to be studied. In order to sdect variables we consdered those factors
which influence qudity of a universty inditution. From the bass of a rdationd Sructure
where variables are classified as entry, process and product, we worked with a tota of fifty-

five, shown infigure 1.

We observe that entry variables encompass basic aspects which describe the students
in terms of their persond and academic identification, as well as other classfying factors and
factors influencing the redization of universty dudies. At the same time, we aso dedt with
al those aspects rlaing to the newly-arrived sudent's attitudes toward the ingtitution.
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Figure 1. Variables of the Study
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Secondly, process varidbles refer to the internal functioning of the Universty, and to
the degree to which the student participates in this functioning, as well as to dements related
to histraining, taking into account activities pursued and mechanisms used for job placement.

Findly, product variables include, on one hand, atitudes of the students in their find
year of dudies regarding their experience in passing through the Universty. Later on, we
dedt with dements rdaed to ther satisfaction regarding the university inditution. Next,
their academic performance characteristics were andyzed, and lastly, we sought to obtain
information that would serve towards defining a qudity Universty.

With the help of the computer program NUDIST 4.0, we used this information to d-
tempt to explore, describe and analyze cultura and socid patterns within daly universty life
This way, we would be able to identify basic characterigics and infer particularities with re-
gard to the system which the University embodies.
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Instruments

Information regarding this set of variables was collected usng two well-differentiated
insruments.  Firs, we designed a questionnaire addressing sudents in ther firg and find
years of dudies given that they are the principd source of information. The questionnaire
was composed of 136 questions, of which 125 were closed (items rating the degree of agree-
ment or disagreement with a given datement, usng a 5-point scae), 4 semi-closed and 7
open-ended, sructured across ten dimensions which classfied dl the varigbles in the study.
Questionnaire completion yielded a totd of 103,672 answers, of which 101,828 were submit-
ted to quantitative andyss (descriptive, inferentid, corrdationd and multivariant Studies),
and 1844 to quditative andyss (content analyss). Next, we worked with officid data pri-
marily regarding identification variables and academic performance.

Snce it was impossble to wait five or Sx years for students surveyed to complete
their studies, we used a cross-sectional procedure where entry data was collected from newly
arrived students, and exit data from students in their find year of sudies.

Results of the Qualitative Analysis

Qualitative Analysis

From the total openrended answers obtained (1844), we selected the 1708 which cor-
respond to the last four items of the questionnaire, those most pertinent to our proposed objec-
tivee. These were andyzed usng a content andyss technique, which addresses the human
being's natural capacity for inquiry and discovery, that which is beyond the literal informa-
tion, through which one focuses on finding within the different human expressions those par-
ticularities of language which offer intersubjective meanings characteristic of their communi-
cation systems. This means obtaining registers of the content in order to infer a series of con-
clusions that respond to a series of pre-established hypotheses and initial theories (Bar-
tolomé, 1990).

As reflected in table 1, the mogt-frequently answered question was number 132 (efi-
nition of a quality University), answered by 61.21% of those surveyed, followed by number
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134 (negative aspects of university training), answered by 54.52% of the students. The aver-
age proportion of response was 52.92%.

Table 1: Open-ended questions, valid responses and proportion of
valid responses submitted to content analysis

Question| Variable Question Valid Re- | Proportion
No. Name sponses | of responses
132 [UNICALI What is a quality Universty, for you? 494 61.21%

What do you consider the most positive o
133 | FORMAPOS aspects of your university education? 387 47.95%
What do you consider the most negative
134 |FORMANE aspects of your university education? 440 54.52%
135 | PROPEORM | What would you propose in order to| 57 47.95%
improve your university education?
Total 1708 52.92%

The base category system for performing the andysis is represented by a tree with four
branches, corresponding to each of the survey questions used in this study. Codifying was
carried out a posteriori once the answers were collected, amounting to a first gpproach at re-
aults analyss. Tota number of proposed categories was 334; once the documents were &
sgned to each of the andyss categories, the process was to continue with the disposition of
data, the obtaining of results and verification of conclusons.

Disposition and transformation of data

Given the large quantity of textud information under andyss and the high number of
categories, results obtained are very extensve. Therefore, a first sep in andyss is the dispo-
gtion of data. This is done with a reordering procedure that alows us to present the data in a
managesble, useful fashion for resolving research issues (Rodriguez et al., 1995).

In our case, in condderation of the work performed by Sanchez, Prado and Martin
(2001) on quditative andyss of cross-sectiond themes implicit in reading books, we used
the matrix of the coding function for each of the four man caegories of andydss (podtive
agpects of univerdty training, negetive aspects of universty training, proposas for improving
universty training, and definition of a qudity Universty), deermining the existence (1) or
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not (0) of given textud units in the responses analyzed, and which ones were most recurrent.
Duetoitsszeit cannot be shown in this paper.

Obtaining and verifying conclusions

At this point, the need arose to peform a detaled study of the information such that it
would offer Sgnificant conclusions to address the objectives of the study.

Towards this end we performed a triple andyss.  First, we did a study of the percent-
age of textud content in each of the open answers (make report); second, we andyzed results
obtained following the connection between codes (union); and last, we carried out a ranking
of the latter by using different boolean operators (collect).

The principal data obtained are:

Good univerdty training should be characterized by a persond and professond
component that alows sudents to develop socidly by acquiring kills, atitudes
and vaues. Good training drengthens interpersond relationships and offers prac-
tical experiencesthat are well-adapted to the proposed training objectives.

The man ills thet affect udent training are; study programs overloaded with sub-
jects, many of them unnecessary, and an excess of theoretical content; lack of n+
dividud atention from the teaeching daff; scarcity of practical professond ex-
periences, overloaded schedules, crowding; lack of information; absence of a sys-
tem offering professond guidance; compstition and lack of moetivation in the su-
dents, didactic methodology based on master classes, quantitative evauation and
inadequate and insufficient resource meterials.

Proposds put forward for avoiding these ills are focused fundamentdly on im-
provements in the professona practice sysem, on the need to give students voca
tiond guidance, on reworking the programs of study, on introducing new didactic
methodologies, new ideas regarding both teachers (evauation and attention to the
sudent) and students (relaionships and participation), on new adminidrative or-
ganization sysems for the different degree programs, and on improvement of re-

source materids for properly developing the activities proposed.
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In concluson, based on the contributions from students who formed our study
sample, we can congder that a qudity Univerdty is one tha provides comprehen
sve training to the student, such that it addresses his or her socid and employment
needs. It is one that possesses a qudified, satisfied teaching Staff, adequate re-
source materias for the needs of the universty community, and that meet its
objectives. A qudity Universty promotes research, and to a lesser degree,
possesses a wide variety of degree programs, additiond services, and provides
individuaized attention to students.

Results of the Quantitative Analysis

Clams put forward thus far were vaidated by a multiple regresson sudy and a dis-
criminatory andlyss, techniques which helped us explan reationships between the different
variables and their degree of interdependence, as well as specify those dements that define,
from the sudents view, aqudity universty inditution.

Results of the multiple regression analysis

The object of this andysis is to quantify the relaionship between the dependent vari-
able and the independent variables, and to establish to what degree of confidence we can &
firm that the quantification observed corresponds to redity (Guillén, 1992).

The first step consisted of selecting the variables that were relevant for the objectives of
the study. In our case, based on conclusons gathered in the quditative sudy of openrended
responses, we were able to usefully identify a series of variables that form a reationship
modd and that are introduced as a function of the connection existing between the percentage
of indexed textuad units in the specified category, and the quedtionnare item to which they

make reference (see table 2).

The criterion variable, in the quditative study, makes reference to the definition of a
quaity Univerdty, identified in the set of vaiables as item number 103 from the question
naire, and the group of predicting variables is formed by those that make reference to comt

prenensve and multidimensona training, faclities vocationd guidance, teeching daff, Su-
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ties, information and adminigtration.

Table2: Variablesin the multiple regression model

students, where professional
and personal components take
on importance

training

Variable |[Resultsfromthequalitative |[Variable Coincidencewith item ...

type sudy

Criterion || Definition of aquality Univer- | Y: quality University [ 103: | am receiving quality educa-
sity tion

Predicting || Comprehensive training of X1: Comprehensive 58: My passage through the Univer-

sity isdeveloping me, not only asa
professional

Significant offering of theore-
tical and practical training

Xo: Multidimensional
training

69: The teachersintegrate theory
and practice in their subjects

Facilities and resources ade-
quate to the needs of the uni-
versity community

X3: Facilities and
resources

97: Facilities are adequate for my
needs

Vocational guidancein the
different degree programs

X4: Vocational guid-
ance

122: Over the course of my training
| have received information about
the work world and professional
outletsfor my degree

Motivating, motivated and
satisfied teaching staff

Xs: Teaching staff

91: | feel well attended-to by my
teachers

Students satisfied with the
training received

Xe: Student satisfac-
tion

92: My expectations with regard to
thetraining | am receiving are being
fulfilled satisfactorily

Transmission of values such
as freedom, and training in
attitudes where the critical
spirit is emphasized.

X7: Training in values
and attitudes

72: 1 am acquiring personal norms,

attitudes and qualities specific to the
profession

Training in skills

Xg: Training in skills

63: | am acquiring the skill of re-
flection and learning

Quantitative and qualitative
analysis

Xg: Student evalua-
tion

94. Evaluation addresses all aspects
of my training

Individualized attention to
students

X10: Advisory system

29: Being served through a good
advisory system

Additional servicesat the
disposition of the university
community

X11: Services and
activities

96: Services and activities offered
by the University respond to my
needs

Offering information to the

students regarding the institu-
tion

X12: Information

about the functioning
of the University

37: Receiving adequate information
about one's rights as a student, as

well asthe general functioning of
the University

M eeting objectives proposed
initialy

X13: Objectives of the
institution

42: Cooperating for the attainment
of institutional objectives

After completing the description, the purpose proposed was to reved the dimensions

around which the concept of qudity univerdty revolves, choosng the most thorough modd,
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and ordering them from most to least important, based on their predictive capacity for the
criterion variable. The regresson modd is shown in figure 2.

Figure2: Multipleregression model

X,: Comprehensive )
training
™~ Xg: Trainingin
skills
A \ J
X,: Multidimensional
training
Xy Student
evauation
X3 Facilitiesand
resources
X0 Advisory
P S system
L - .
X4 Vocational >( Y: _qud |_ty
guidance . L University
/ X44: Servicesand
activities
\
X, Teaching staff
\ J ("~ X, Information
about the functioning
- of the University.
X Student
satisfaction
X5 Objectives of
the ingtitution
\
X: Training in values
and attitudes

Once we specified the variables that will be used to explain the dgpendent variable and
the order in which these will be introduced, we were inclined to use the stepwise induson
method, which, as Etxeberria points out (1999), is the most complete method, and that which
provides the mog information. Starting with indusion of the second variable, at each stage we
andyze the dgnificance of every variable s0 far included in the equation, such that, if one of
them does not contribute informetion, it is eiminated from the modd. In short, the regression
modd is set out in the following fashion (see table 3).

Reaults point out that, from the thirteen incorporated predictive variables, deduced from open
answers given by sudents to the question about defining a quality University, only eight vari-
ables are sdlected, the total explanation of criterion variance being 45.2%. Chart 3 represents
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the normal probability that guides our modd. As can be noted, sample vaues are superim:
posed practicdly a the main diagond, indicating their nearly absolute proximity to normdlity.

Table 3: Summary of the multiple regression model

Steps ?/grt'ﬁartl)?g Predicting variables R R* |pdtar |F p
1 Y | Xe 0574 | 0330 | 0330 | 363508] 0.000
2 Y X6, X5 0.622 | 0.387 0.057 232775 0.000
3 Y Xe, X5, X3 0643 | 0413 0.026 172.486( 0.000
4 Y | Xe Xs Xa, X1 0656 | 0430 | 0017 | 138718| 0000
5 Y Xe, X5, X3, X1, X2 0662 | 0438 0.008 114526 0.000
6 Y | Xe Xs Xa, X1, Xo, Xa 0666 | 0444 | 0006 | 97.644| 0000
7 Y | Xe Xs, Xa, X1, Xa, Xa, Xo 0670 | 0448 | 0004 | 85019| 0.000
8 Y Xe, X5, X3, X1, X2, X4, X, X7 | 0672 | 0452 0.004 75.303| 0.000

Y =0.320 + 0.258X¢ + 0.184X5 + 0.133X3 + 0.106X; + 0.058X, + 0.064X4 + 0.072Xg + 0.065X7

Figure 3: Probability chart

Dependent Variable: Quality University
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The order of incorporating variables to the modd was as follows:

1. Student satisfaction (Xg), with an explanation of criterion variability of 33%. Tha is,
results confirm the importance given to "user satifaction” among the lis of product indicators
of an inditution. According to this study, the variadble which correlates most srongly quantita-
tively, and therefore, predicts a pogtive opinion about recelving "qudity education”, has to do
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with the levd of satisfaction toward the training being received. If you like, we are defining
once agan that same newly-minted concept of “qudity”. The man contribution of Macolm
Badrige's evaluation modd is the need to respond to customers needs and expectations (Cl-
GAL, 2000), an dement that has guided the principles of totd quality gpplied to higher edu
cation. In this sense, we mugt recal that student satisfaction is the most heavily weighted d-
menson in quaity assessment policies in European countries, including Spain (Consgo de
Universdades, 1998).

2. Teaching staff (Xs), with an explanation of criterion varigbility of 5.7%. In this e
gard, the next variable incorporated reduces explanation of variability substantialy; therefore,
we can say that what the student understands as quality education is explained precticaly ey
tirdy by the stisfaction varigble. However, it is interesting to observe that after this variable
appears attention from the teaching staff, or the fact of feding attended to, treated individudly
as a person.  This result leads one to think that, from the student's viewpoint, more individual-
ized atention conditutes an important dement when giving merit to education. Recdl this
dimenson in the evduaion of teaching and the weight that it is given here (Grupo Heman-
tica, 1995).

3. Facilities and resources (X3), reduces even further the explandion of variability of
the criterion (quality) to 2.6%. Nonethdess, it is aso interesting to reflect on the standing of
this variable which relates to infrastructures in univerdty education. Currently, where aca
demic adminidrations are proposng changes mativated by incorporaion into the information
society and the knowledge of new technologies, we observe how the student-user cdls aten
tion to this aspect. We may say that the sudent does reate educational "quality” with the c&-
gree in which "facilities" respond to his or her current needs.

4. Comprehensive training (X1), with an explanation of criterion variability of 1.7%.
Despite this percentage, the student is conscious that a qudity Universty should provide a
range of knowledge that will enable him to confront the world where he will find his place
once his sudies are concluded. It is of interest how dudents assart that university training
should provide them with the necessary knowledge and resources to move forward profes-
sondly and persondly in adult life
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5. Multidimensional training (X2), with an explanation of criterion variability of 0.8%.
This minimd contributing varidble says that sudents congder a qudity Universty to be one
that provides theoreticadl and practica training in the different degree programs it offers, by
means of different teaching activities.

6. Vocational guidance (X4), with an explanation of criterion variability of 0.6%. De-
site an even lower explanation, students congder that the univerdty inditution must provide
information about the work world, as well as professona outlets for each degree program.
Asociated with comprenengive training, a qudity Universty is characterized by induding an
employment component in its traning where guidance toward job placement is especidly

relevant.

7. Student evaluation (Xg), with an explanation of criterion variability of 0.4%. This
vaiable's explanation is a bardly present in the regresson moddl. However, it seems that siu-
dents wish to point out that systems evaluating their performance are an aspect to be vaued in
the definition of a qudity Universty. They identify a qudity factor of evduaion beng well-
suited to the different aspects of training: theoretical, practica, knowledge, experiences, par-
tidpation, etc.

8. Training in values and attitudes (X7), with an explanation of criterion varigbility of
04%. It is the lagt vaiable introduced into the modd, and its contribution is nearly null.
However, it should be noted that students consider training based on the acquisition of norms,

attitudes and qualities needed for persond, professond and socid involvement to be relevant.
Vaiables diminated in this modd were  ill training (Xs), advisory system (X1o), ser-
vices and activities (X11) informaion on the functioning of the Universty (Xi2) and objec-
tives of the inditution (X13). Though consdered to be defining dements of a qudity inditu-
tion, their contribution to the multiple regresson modd was not significant.
Results of the discriminatory analysis
This technique was used for the purpose of decreasing the possibility of obtaining Sg-

nificant results smply by chance. We try to uncover which dements are capable of describ-

-14 - Electronic Journa of Research in Educational Psychology. No.1 (2), 1-22. ISSN: 1696-2095



Ignacio Gonzélez L 6pez

ing the differences between students that consider the inditution where they are enrolled to be
aqudity indtitution or not.

Taking as a reference the criterion varidble of the multiple regresson mode (quality
Universty) coded from 1 to 5 (from disagree totaly to agree totdly), the discrimination
groups are:

1. Low qudity group: formed by those students who answered 1 or 2 on the reference

item.

2. Average qudity group (missing): formed by all students who scored the item a 3.

3. High qudity group: formed by dl students who answered 4 or 5 on the item.

Next, we sdlected the variables that define the modd, thet is, the predictors sdected in
the multiple regression study (13 variables), and proceeded to the andysis specified.

Teking the Wilks Lambda discrimination meesure from among the exiding step-wise
techniques, the modd diminated seven variables, leaving six which are adle to discriminae

dudents  in the  groups labded high and low (see table 4.

Table4: Variablesintroduced at each step and Wilks L ambda values obtained

Steps Variables L\{a\tn”gja F p
1 | Student satisfaction 0.611 307.817 0.000
2 | Teaching staff 0.558 190.638 0.000
3 | Facilities and resources 0.536 138.917 0.000
4 | Multidimensond training 0.521 110.183 0.000
5 | Comprehensive training 0.511 91.660 0.000
6 | Training in vaues and attitudes 0.505 78.117 0.000

From these varidbles the discriminatory function was condructed, dlowing us to in
terpret the discriminating power of the variables introduced. We found a Lambda vdue of
0.505 for the function, ji squared adopting a vaue of 328.018, which was sgnificant a a Sg-
nificance leved of 0.01. Consequently, we can say that this function gives rise to Sgnificant
differences between the groups. Taking as a reference the intra-group correlation of each of
the varidbles with the discriminating function (structure coefficients), as is shown in table 5,
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each variables contribution to discriminating between the two groups of the criterion varigble
is specified.

Table5: Structure coefficients of the discriminating function

Variables oo
Student satisfaction 0.806
Teaching staff 0.664
Training in vaues and attitudes 0.500
Fecilities and resources 0.494
Multidimensiond training 0.465
Comprehensive training 0.422

that the variable which
most contributes to defining both groups is dudent satisfaction, in the sense of seeing ther
needs met and their expectations fulfilled. In second place, teaching staff should offer ade-
quate individud attention to the students, to those who should be receiving an education whe-

In this way one can gppreciate, just as in the previous study,

re values such as freedom and attitudes promoting the critical soirit are emphasized.  For its
part, a qudity University should possess facilities and resources adequate to the needs of the
universty community. This inditution should be noted for offering subgtantid training thet
integrates both theory and practice, as wel as comprehensive training where the professond
and persona components are important.

The study was then repested classfying the students surveyed according to their aca
demic performance (see table 6). Those with low performance condder that a qudity Univer-
Sty is one that satisfies the students, whose teaching Staff is attentive to students, where stu-
dents are evduated from the double perspective of quantitative and quditative, one that pro-
vides comprehengve training, and for dl of this, possesses adequate facilities and resources.

Table6: Structur e coefficients of the discriminating function as a function of academic performance

Variables e
Studﬁwt sﬂisz?:tion 0.776
Students with low aca- Teaching st : 0.624
cemcperormance | S o
Facilities and resources 0.435
Students with high aca- || Training in values and attitudes 0.606
demic performance Training in skills 0515
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For their part, sudents showing high academic performance define eements character-
igic of a qudity Universty as providing traning based on the tranamisson of vaues and atti-
tudes and skills such as reflection and learning.

When peforming the anadyss again, taking into account the student's branch of spe-

cidization, we find the following results (see table 7):

Table7: Structure coefficients of the discriminating
function asafunction of branch of specialization

VEEES Coutfisiants

Teaching staff 0.801

Health Sciences Comprehensive training 0.551

Multidimensiond training 0.536

Student evaluation 0.648

Experimental Sci- [ Comprehensive training 0.518

ences Student satisfaction 0.363

Training in values and attitudes 0.207

. Teaching staff 0.914

Humanities Comprehensive training 0.455

_ _ Teaching staff 0.915

Iér?ggls-Soual el N rrain ng in values and attitudes 0.589

Fecilities and resources 0.375

Vocational guidance 0.585

_ Teaching staff 0.569
Technical Programs -

Facilities and resources 0.559

Student evaluation 0.508

Health Sciences. sudents in these specidities congder that a qudity Universty is
one where teachers offer adequate individual attention to students, that offers com-
prenensve training (professond and persond), as wel as traning that combines

theory and practice.

Experimental Sciences: these students assert that a proper evauation of ther learn
ing, both quditative and quantitative, is the dement which best characterizes a

qudity Universty. Likewise, the univerdty should offer comprehendve training,
respond to the needs and expectations of the students, and offer vaues and atti-

tudes in the different training activities.
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Humanities: Like their fellow students in Hedth Sciences, these condder that the
element which best characterizes a qudity Univergty is a teaching dtaff that offers
them satifactory individud attention.  In addition, it should offer comprehensive
training, characterized by professond and persond dements.

Legal-Social Sciences. a teeching daff that offers individud atention, training thet
helps transmit values and attitudes, and possesson of facilities and resources ade-
quate to the needs d the community are the factors that make up a qudity Univer-
sty for this group of students.

Technical Programs students belonging to these degree programs assart that they
should recelve information about the work world and professond outlets for ther
dudies. In second place, teachers should offer satisfactory individud attention to
the sudents.  Third, the inditution should have suitable facilities and resources for
the different activities, and findly, evdudion (quantitetive and quditative) should
respond to all aspects of student training.

Conclusons

In this study we were able to demonsrate properly the compatibility of quditative and
quantitative data analyss techniques when carrying out sudies of this nature. At the same
time, questions addressed here became a point of reference from which students could satidy
their need to give a critica opinion about the univerdty system to which they belong.

After gpplying the content analyss technique, we could make out tendencies in the
dudents survey response, discerning from the informetioncollection ingrument their leve of
commitment as wel as traits which, from their perspective, characterize good educationd
traning.  llls which &fect such traning are brought to light, and dternatives for improve-
ment are proposed.  Findly, we collected data to describe elements that make up a Quality

University.

Thus, good univerdty training should be characterized by a persond and professond
component which alows the student to develop socidly by acquiring skills, attitudes and val-

ues.

-18- Electronic Journa of Research in Educational Psychology. No.1 (2), 1-22. ISSN: 1696-2095



Ignacio Gonzélez L 6pez

In contragt, deficiencies which affect his or her traning have to do with sudy pro-
grams overloaded with subjects, many of them unnecessary, and an excess of theoreticd con-

tent to the detriment of the practica. Likewise, students report a lack of individud attention
and relationship with the teachers.

In order to correct these deficiencies, proposas are few and not very pragmatic. Even
30, they consder that the system of practica experiences should be improved such that these
are more professond, that new didactic methodologies should be introduced which focus on
vocationd guidance, and that programs of study should be reworked in favor of more spe-
cidization.

These satements were validated following a multiple regresson sudy where the as-
pect that most represents qudity in a Universty is sudent satisfaction, a product indicator,
and a manifestaion of current educationd policy in terms of inditutiond evaduation. Despite
this being the dudents best defining dement of qudity, students expressed the need for ac-
cess to teachers that give them attention, that motivate them and that provide comprehensve
education for their future involvement in the socid environment and the professiona world,
needing mechanisms for vocational guidance and adequate systems for evauating academic
performance, in aingitution endowed with good facilities and adequate resources.

These data coincide with results found in the discriminatory andyss. However, when
repeting the technique with different classfications of students as a function of ther aca

demic performance and therr branch of specidization, they offer somewhat digtinctive profiles
as to how they consder that a qudity Univeraty should be conceived.
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